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Abstract
« The Effectiveness of Implementing the Internet in Teaching English as a Foreign
Language in the Intermediate Schools
in Al-Madinah Al-Munawwarrah”
The Internet is beginning to reshape other new educational media and is now making its way
into schools. Many schools around the world have subscribed in the Internet services.

This quasi-experiment study aimed at investigating the cffectiveness of using the Internet in
teaching English as a foreign language in the intermediate schools in Al-Madinah Al-
Munawwarrah. The researcher designed a web site for the purpose of the study, and chose 60
pupils from two schools at random.

Then, he divided the pupils into two groups:

(a).30 pupils for the control group were taught the target lessons without the help of the Internet.

(b).30 pupils for the experimental group were taught the same target lessons with the help of the

Internet.

At the end of the experiment all 60 pupils entered the test designed to measure the influence
of the Internet on the experimental group level.

Data collected for the hypotheses of the study was analyzed by using Analysis of Covariance
procedurest ANACOVA), and a ninety-five percent confidence level (0.05) was used as the
criterion level for determining statistical significance.

Findings of the study were consistent with research literature. They were as the following:

1. There are statistically significant differences between the pupils of experimental group and
the pupils of control group in reading skill marks according to the post-test result. The mean
of the experimental group marks was “3.6” This mean represented “%90” of the full mark
(4),whereas, the mean of the control group marks was “2.17. It represented “%52.5” from
the full mark(4).

2. There are statistically significant differences between the pupils of experimental group and
the pupils of control group in comprehension skill marks according to the result of the post-
test. The mean of the control group marks was “2.8”. It represented “%70” of the full
mark(4),whereas, the mean of the control group marks was «2,06”. It represented only
“0451.5” of the full mark(4)

3. There are no statistically significant differences between the pupils of experimental group

and the pupils of control group in the writing skill marks according to the results of the post-test

for each group. The mean of the experimental group marks was “.93™. It represented “%23.25”
of the full mark(4), whereas, the mean of the control group marks was “.63”. It represented

%04 15.75” of the full mark(4). There is no statistically significant difference between the two

groups in this skill.

According to these findings, the most important recommendations of the study:

__ The Internet applications should be implemented in teaching English as a foreign language in

the intermediate schools.

_Ministry of education, universities and other educational training centers should co-operate to

train teachers and students on using Internet effectively in the learning process, and supply the

schools with connection to the Internet services.

_The researchers should pay their interest to do more studies about implementing the

applications of the Internet in teaching English language.
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INTRODUCTION:
In our schools in Saudi Arabia, the pupils pass

through six courses of English language during six
years in the intermediate and secondary stages. At the
end of this long period, most of the pupils have acquired
less English lessons than it was expected. This thing
guides to think of a new medium to teach English
language effectively for our pupils.

The main things that ensure the goals of the educational
process include: textbooks, teaching methods, the teacher,
students’ guidance, educational supervision, evaluation and
educational media or teaching aids. (Fallatah, 1985, 5)

At the present time, no doubt that the Internet has caught
the public in its expanding web. The Internet users have
increased all over the world, continuously: 38 millions in
1994, 160 million in 1999 and 200 million in 2000(Al-
Fantookh, 2001, 20). They are expected to increase 460
million in the year 2005(Al-Mosa, 1421). Internet is
beginning to reshape other new educational media and is now
making its way into schools. Many schools around the world
have been subscribed in the Internet services, for example,

“ A ccording to the National Center for Education Statistics’
most recent report (February 1999), 89% of US schools had
at least one Internet connection within their campus.’ (
Carvin, 1999). Government and the public expect students to
be proficient with computers and now with the Internet,
which they see as the way of the future (Ontario, 2000).

As it is seen in the present time, many countries of the
world have begun to implement Internet in education as a
media expected to enforce the students’ motivation to learn
through different stages of their learning different subjects.

In many countries, English is not their native language,

(-2
— 2=




¢ Chapter 1 }
( Chapter LJ_

and teachers face difficulties in teaching English to the
students. They, for example, complain from the weakness of
the students’ level in English language and the students’ low
motivation to learn the language. So some of these countries
try different modern methods and teaching aids to overcome
these complaints or difficulties. Some countries, such as
Japan, have tried using Internet in teaching English in order
to stimulate students to improve their language well.

In Saudi Arabia, English is taught and learned as foreign
language and the English teachers have the same complaints,
mentioned above. This study investigates the effectiveness
of implementing Internet in teaching English as foreign
language.

As a result, using the Internet, in teaching English
language, should be tried in our schools, especially
intermediate schools, because of:

—the need to motivate students towards learning English
language.

_ the need to enhance the student’s participation in the
learning process.

—the need to present the lessons of English language In a
new and acceptable way for the pupils. So this study
investigates the effectiveness of the Internet in teaching
English language in the intermediate schools in Al-Madinah
Al-Munawwarah as a new medium of teaching.
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THE SOURCE OF THE PROBLEM OF THE STUDY:

As it is observed the level of our students in Saudi
Arabia, especially in Al-Madinah region, in English language,
is not satisfied. Most of our students have no strong
motivation towards English language learning. So we should
think of new methods that stimulate students towards English
language and increase their motivation to learn it. Internet 1s
the newest media in which many countries in the world begin
to use in the educational process. Teachers, supervisors, and
all the school staff welcome it. As a teacher of English
language for eight years, 1 can say that teachers of English in
Saudi Arabia have the following complaints in general:
1.The students have low standard in English.

2. They lack motivation towards learning English language.
3 Schools do not have or lack the modern teaching aids.

4. Teachers face difficulty in teaching the language because
classes are very crowded. This hinders the proper
interaction. |

THE STATEMENT OF THE PROBLEM OF THE STUDY:

The problem of the study can be stated in the following
main question:

-What is the effectiveness of impiementing Internet in teaching
English as a foreign language in the intermediate schools?

From this main question, the following questions are derived:

1. Does the use of the Internet as an aid in teaching English
as foreign language increase the ability of students of
intermediate schools to acquire the Janguage skills?

9 Are there statistically significant differences at (0,05)
level between the levels of pupils who learn English with
the assistance of the Internet and those who learn it
without using Internet services (using the ordinary
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teaching aids such as: blackboard, flashcards, posters,
etc)?

Are there statistically significant differences at (0,05)

level between pupils in acquiring English language skills
related to the use of the Internet in teaching?

THE SIGNIFICANCE OF THE STUDY:
The importance of the study can be summarized as the

following:

1.

2.

The need for getting the benefits from the wide

information resources on the Internet network.

There are only a few studies about this topic, and as the
researcher knows this study may be the first in Saudi
Arabia, in its subject and procedures.

_The need for using Internet in teaching English as a

foreign language.

_The need for a new enjoyable media in teaching English as

foreign language.

_The necessity of using the Internet to maximize the

learner’s participation.

_The need for maximizing the implementation of the

Internet in teaching English language in this stage of
schooling programs.

THE PURPOSES OF THE STUDY:

The study has the following purposes:

1.To investigate the effectiveness of Internet in teaching
English as foreign language in the intermediate schooling
stage.
9 To find out the differences between the traditional aids
of teaching and the Internet as a modern aid in teaching
English.
3.To find out the effect of the Internet on the learners with
respect to the acquisition of English.

4.To find out how we can develop the use of Internet in

teaching English in order to elevate the learners’ standard 1n
English language.
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HYPOTHESES OF THE STUDY:
1. There are significant differences between pupils who learn

English language with help of the Internet and who learn it
by the ordinary method in the skill of reading according to
the results of the post—test.

9 There are significant differences between pupils who learn
English language with the help of Internet and who learn it
by ordinary method in the skill of understanding
(comprehension) according to the resuits of the post—test.

3. There are significant differences between pupils who learn
English language with the help of Internet and who learn it
by the ordinary method in the skill of writing a
composition according to the results of the pos—test.

DELIMITATION OF THE STUDY:

1. This study deals only with the pupils of the
intermediate schools.

9 It examined the effectiveness of using Internet in
teaching the pupils English language in Al-
Madinah Al-Munawwarah city.

3. Tt deals only with the male intermediate schools

only.
4. The study applied in the second term 1422 AH,
2002 AD.
5.The public intermediate schools for male were
involved.

DEFINITION OF TERMS:

1.Comprehension:

“«Comprehension is the ability to grasp
something mentally and the capacity to
understand ideas and facts”
The previous definition includes:
—Grasping (understanding) the meaning of informational
materials.
— (lassifies; cites; converts; describes; discusses;

—{_-6- )
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estimates; explains; generalizes; gives examples; makes
sense out of; paraphrases; restates (n own words);
summarizes; traces; understands (Al-khawaldah  and
Audah, 1985, 126-127)

2 Effectiveness-

“« s the ability to bring about the results intended”
(Hornby,1984, 277). It is producing a desired effect
(Longman, 1982,306). So this study is looking for the desired
effect of the use of Internet in teaching English as foreign
language.

3.Internet:

“Internet is a worldwide collection of
Computers networks connecting
Academic, governmental, commercial,
And organisational, sites. It provides
an access to communication services
and information resources to millions of
users around the world.”

(Caroline, 2001,16)

4.Foreign language (EFL):

“The term EFL “English as a foreign language’, is used
to describe English language learning in countries where
English is not an official first language.”
5.0rdinary method:

In this study, ordinary method, means the simple teaching
methods which are used by teachers. Here, teachers use
only aids like blackboard, recording tapes, and posters.
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REVICH OF LITERATURE
Part I:

The Theoretical Frame

GENERAL AIMS OF TEACHING ENGLISH LANGUAGE IN
THE INTERMEDIATE SCHOOLS IN SAUDI ARABIA:

The intermediate courses of English language in Saudi

Arabia are authorized:
1. To enable students to practice in real world using English
2. To give them a foundation for the secondary English

courses.

_To teach them about 15000 of the most useful words.

4. To give them a clear understanding of the basic tenses
for Past, Present, and Future.

5. To teach them the basic grammatical structure of
English.

6. To enable them to understand what they hear on a Varity
of topic.

7. To prepare them to read simple by themselves.

8. To enable them to write a simple composition.

(Department of English language supervision,

[T

1999,27)

ENGLISH LANGUAGE COURSES FOR INTERMEDIATE
STAGE IN SAUDI ARABIA:

There are 3 textbooks of English language studied by
Saudi students in 3 years during the intermediate stage. The
courses are called: “ENGLISH FOR SAUDI ARABIA”. Each
book has 24 units: 12 units for the first term, 12 units for the
second term. Every unit has 4 lessons. These textbooks are
authorized by the Ministry of Education in Saudi Arabia.
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THE NEEDS OF THE TEACHER OF ENGLISH AS A
FOREIGN LANGUAGE:

P. Gurrey (1973,2-3), mentioned that there are three
essential requirements that a teacher of English needs. They
are:.
1.Knowledge of the best and most effective methods to use.
The teacher of English should be familiar with all teaching
methods to extract the most effective and the best method, to
sustain the achievement of his students and enhance their
ability and skills in the language lessons.

9 An understanding of the purpose and aim of each

method he uses. This factor is close to the previous one.
Every teaching method has aims. The teacher of English
should understand the aims of the methods of teaching to use
them effectively in the language lessons.

3 Confidence and skill in his handling of them, with
Perseverance and courage to carry on the work with good
humor and enjoyment. A teacher of English should have
confidence and skill in using the suitable teaching method.

THE ROLE OF THE TEACHER DURING THE ERA OF THE
INTERNET:

According to Al-Baloui ( 2000,1-3) , the role of the
teacher changed gradually:

1.The prompter of the information:

The first role of the teacher was the prompter of
information. He focused on prompting the information and
filling the mind of the students with a lot of information. He
interested in the philosophical and theoretical points and
neglected the practical sides of the learning process.

2 The explainer of the information:

(-10- )
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According to this role, the teacher presents the new
material. Then, he provides the needed explanations of the
information. He gives a chance for the students to ask some
questions about the non—understood information.

3 The user of teaching alds:

The role of the teacher has changed to take additional task.
He became the user of the teaching aids to facilitate the
information that he presented to the students. The use of the
teaching ailds was arbitrary and dependent on the mode of the
teacher.
4.The experiments workingman:

The teacher has begun to try laboratorial experiments, in
this phase of developing his role in the learning process. He
tried to learn his students by the direct experience.
5.The supervisor of independent studies:

According to this role, the teacher supervises the
independent studies which are done by the students. He
encourages the autonomous learning.
6.The ptanner of the leaning process-

The role of the teacher has developed to be a planner of the
learning process. He designs the instructional units and
programs. He puts the objectives of the instructional programs
in regard of individual differences and abilities of the students.

At the end of 20® century, appeared another role that
teacher should do it. It related to four wide areas include the
following:

A. Designing instruction competencies
B. Using technology competencies
C. Encouraging students interaction competencies

D. Promoting students self-regulation competencies.

—( A1)
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According to Wheeler ( 2000, 4-5), the role of the teacher
must change, and here are four key reasons why this must
happen:

e Firstly, “the role of the teacher must change because
Information and Communication Technology will cause
certain teaching resources to become obsolete”. For
example, the use of overhead projectors and chalkboards
may no longer be necessary if learners all have access to
the same networked resource on which the teacher is
presenting information. Furthermore, if students are
distributed throughout several classrooms = which is
becoming more common place ~ localised resources such
as projectors and chalkboards become redundant and
new electronic forms of distributed communication must
be employed.

o Secondly, ¢Information and Communication Technology
may also make some assessment methods redundant.”
Low level (factual) knowledge for example, has been
traditionally tested by the use of multiple choice
questions. In an Information and Communication
Technology environment, on-line tests can easily be used
which instantly provide the teacher with a wide range of
information associated with the learner's score.
Comparisons of previous scores and dates of assessment
for example, will indicate a child's progress, and each
student can be allocated an individual action plan data
base stored in electronic format into which each
successive test's results can be entered automatically.

e Thirdly, “the role of the teacher must change in the
sense that it is no longer sufficient for teachers merely to
impart content knowledge.” It will however, be crucial for
teachers to encourage critical thinking skills, promote
information literacy, and nurture collaborative working
practices to prepare children for a new world in which no

(-12- )
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job is guaranteed for life, and where people switch
careers several times. One of the most ubiquitous forms
of Information and Communication Technology ~ the
Internet — gives access to an exponentially growing
storehouse of information sources, almost unlimited
networks of people and computers, and unprecedented
learning and research opportunities. The Internet is a
network of networks, providing opportunities for inquiry—
based learning where teachers and students are able to
access some of the world's largest information archives.
Students and teachers are able to connect with each
other, learn flexibly, and collaborate with others around
the world. Generally speaking, geographical distance is
no longer a barrier, and the age of the 'horderless'
provision of education 1S upon us. Teaching strategies
and resources can be shared through communication with
other students and may be integrated across the
curriculum. The Internet provides a wealth of information
to the extent that it is now impossible to
comprehensively track the amount of information
available. Unfortunately, misinformation and inaccuracies
are similarly present in great numbers on the Internet so
one of the new roles of the teacher within the electronic
classroom will be to separate out quality information
from misinformation. Identification, classification and
authentication of electronic information sources will be
critical new tasks for teachers.

e Finally, “teachers must begin to reappraise the methods by
which they meet childrens' learning needs and match
curricula to the requirements of human thought.” The
Internet can be an excellent way to adapt information to
meet the characteristics of human information processing.
Traditional methods of imparting knowledge, such as
lectures and books are characterized by a linear
progression of information. Human minds are more
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adaptable than this, using non-linear strategies for problem
solving, representation and the storage and retrieval of
information Hypertext software enables teachers to provide
their students with the non-linear means to match non—
linear human thinking processes.

TECHNOLOGY OF EDUCATION:

As Dickhudt (2001, 1) mentioned, advancements in learning
and distributive communications technology throughout the
world have created the potential for unprecedented change in
the education. These advancements have created the impetus
for educators to use technology to develop and facilitate
changes in the presentation and delivery of education.

What is technology?

Before talking about technology of education, technology
should be defined: according to Michael A. Scott ( 1993, 1):
Technology is the application of knowledge to develop the
tools our society requires to run. It is a combination of
science, art, engineering, economics, and social studies that is
brought together with creativity and ingenuity to improve the
quality of our lives. Technology is about making it better,
faster, easier, more economical, or more efficient. It is about
making the world a better place to live. '

CHARACTERISTICS OF TECHNOLOGY:

1.Technology is about change:

During the Industrial Era, technology developed rapidly,
vastly changing the way we lived. In our lifetimes, in what we
call the Information Age, technology has turned change into a
revolution, with changes occurring in an ever—accelerating
pace. Change affects everyone, and the way we live.
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2.Technology is about the creative spirit:

In order to develop ideas and to use the tools technology
provides for us, we must learn to use our imaginations, to use
our creative instincts. The great designers and engineers of
our time were also great artists. They dreamed dreams of
what did not exist, and then learned how to make it happen.

3.Technology is about teamwork:

Technology is becoming increasingly complex, more
complex than any one person can handle. Some people have
great computer skills, some are good at building things, some
are good at business, some at drawing, etc. The modern way
of working requires teamwork, learning how to use each
other's best skills to accomplish the goals of the project,
whether it be fixing a car engine or designing a curriculum.

4.Technology is the joy of discovery:

There is a tremendous amount of satisfaction to be gained
when you learn how things work, and then learn how to
actually build or fix it yourself. Technology is hands on;
technology is learning to put theory into practice. It is a
never—ending process, a new discovery to be made around
every corner.

5.Technology is the pursuit of excellence:

In order to be successful in any field of technology, one
must learn to be professional, to always reach for excellence.
There is a great amount of satisfaction and pride when you
work extra hard to accomplish something, and to know you did
your best work on it.
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6.Technology is about innovation:

Technology is the science of making do with less, of
learning to be creative and make things happen. It's about
dreaming of new concepts and ideas, then finding ways to
accomplish them. It's about using your best strengths to
accomplish your goals.

7.Technology is about caring:

In order to develop the tools of technology, one must care
about life, and about community. Technology is useless if 1t
does not in some way improve life. And more important in
today's world, it must also serve to help improve the chances

of survival for all life on this planet.
(Clark and Wenig, 1999, 19-24)

WHAT IS TECHNOLOGY OF EDUCATIONP

Technology of education is an integrated, experience—
hased instructional program designed to prepare students to
be knowledgeable about technology — its evolution, systems,
technologies, utilization, and social and cultural significance. It
results in the application of mathematics and science concepts
to technological systems in areas such as, but not limited to:
construction, manufacturing, communications, transportation,
biotechnology, and power and energy. Students are challenged
to discover, create, solve problems, and construct solutions by
using a variety of tools, machines, computer systems,
materials, processes and technological systems.

The mission of Technology of Education:

The mission of Technology of Education is to be organized
around a set of concepts, processes, and systems that are
uniquely technological.




(" Chapter 2}

AN .

Benefits of Technology of Education:
According to Dickhudt (2001,5), three primary educational
issues have resulted from technological advancements.

e TFirst, students are no longer primarily dependent on a
teacher, a textbook, assignments, and tests as the sole
support for their knowledge gathering and progression.
The emergence of advanced computer and other visual
and audio technologies enable students to independently
facilitate their access to learning opportunities.

« Second, those same advancements enable teachers to
enhance the structure and presentation of information
and curriculum and to choose from a variety of options
regarding how that instructions will be provided for, and
delivered to, learners.

e Third, technology-based communications infrastructures
have significantly altered the definition of location when
applied to the delivery of education.

Important findings in the previous studies about
technology of education include:

. Educational technology as demonstrated a significant
positive effect on achievement. Positive effects have
been found for all major subject areas, in preschool
through higher education, and for both regular education
and special needs students. Evidence suggests that
interactive video is especially effective when the skills
and concepts to be learned have a visual component and
when the software incorporates a research—based
instructional design. Use of online telecommunications
for collaboration across classrooms in different
geographic locations has also been show to improve
academic skills.
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e Education technology has been found to have positive
effects on student attitudes toward learning and on
student self-concept. Students felt more successful in
school, were more motivated to learn and have
increased self-confidence and self-esteem when using
computer—based instruction. This was particularly true
when the technology allowed learners to control their
own learning.

The specific student population, the software design, the
teacher’s role, how the students are grouped, and the
level of student access to the technology influence the
level of effectiveness of educational technology.
Students trained in collaborative learning, had higher
self-esteem and student achievement.

Introducing technology into the learning environment has
been shown to make learning more student—centered, to
encourage cooperative learning, and to stimulate
increased teacher/student interaction.

Positive changes in the learning environment brought
about by technology are more evolutionary than
revolutionary. These changes occur over a period of
years, as teachers become more experienced with
technology.

Courses for which computer—based networks were use
increased student—student and student—teacher
interaction, increased student-teacher interaction with
lower—performing students, and did not decrease the
traditional forms of communication used. Many students
who seldom participate in face-to—face class discussion
become more active participants online.

Greater student cooperation and sharing and helping
behaviors occurred when students used computer—based
learning that had students compete against the computer
rather than against each other.
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« Small group collaboration on comptter is especially
effective when student have received training in the
collaborative process.

THE INTERNET AS A TEACHING MEDIUM OF ENGLISH
LANGUAGE:

Many teaching aids were used in teaching English as a
foreign language through the different periods of teaching
history. These teaching aids were improved gradually.

The aids or media of teaching English as foreign language
which were used in the past and still used:
A. Visual aids:
1. The board
2. Flashcards
3. Picture and wall pictures
4, Posters
5. Slides
B. Aural aids:
1. Tape-recorder
2. Language laboratory
3. Radio
C. Audio-visual aids:
1. Video tape— recorder
2. Computer
3.Language laboratory And now the Internet (Frank M.Grittner,
1979, Pp300-318).

The Importance of Instructional Medium:

Vaseen (1420, 14), indicated that the importance of
teaching aids or instructional media is represented in the
following:

1. Stimulating interests of the learner.

9 Tncreasing experiences of the learner.

3. Differentiating experiences of the learner.
4. Tncreasing participation of the learner

{ -19- )}
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Reinforcing the information in the learner’s memory.
Maintaining individual differences between the learners.
Training the learner to arrange his thoughts.

Modifying the learner’s conducts and forming the desired
attitudes. |

What is the Internet?

“Internet is a world—wide linkage of computers
Joined by telephone lines and fiber optic cables.
The “Inter” refers to the fact that it is an
International connection, and the “net” is

Short for network (a connection of two or more
Computers that share their resources).”

(Hardy, 1993,19)

® N o o

History of the Internet in brief:

According to Sterling(1993,26),in the 1960s, an American
Cold war think-tank called the RAND Corporation focused
their attention onto how the US authorities could successfully
communicate in the event of a nuclear war. Their proposal was
to create network of "high—speed supercomputers” that would
have no central authority, with each computer equal in status
to the other, so that each could create, pass simply take an
alternate route through the network in order to reach their
destinations. Although the first such network was first tested
at the National physical laboratory in Great Britain, the first
permanent network of this type was set up at UCLA in the
United States in 1969. This was funded by pentagon’s
Advanced Research Projects Agency, and hence the network
was called APRANET. It contained all of four computers.
Sterling(1993), mentioned:

“By 1972, there were 37 computers operating

in APRANET. At this point, a strange fact
became clear: the network was not primarily
used for long—distance computing as was the
impetus for the original design, but rather

for news and personal messages. The mailing-list

( 20- }
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sprang up after a short while, and the network
continued to grow throughout the 1970s.New networks
began towards end of the 1970s and during the 1980s,
and were able to link to one another by means of

a standard method of transmission called TCP or
“Transmission Control Protocol,” which is still

widely in use today. T hroughout the two decades, a
wide range of groups around the world were using this
Internet, or network of networks, includmg
Educational institutions, the military, and government
Organizations. In the 1990s,this has widened to
include businesses, individuals, libraries and
schools.”(p28)

Constituents of the Internet:

Internet consists of three main factors:

1.Computers including their programs

1. People

3.0ther equipments (switches, switchboards, cables, And

the infrastructures for communications in countries
connected to the Internet, including satellites and their
ground stations).

The Internet includes an enormous number of information
and free services programs prepared and presented by:
governments and many commercial companies and
establishments to attract people to their different services.
The Internet Services:

The Internet has variety of services:

 E-mail (Electronic mail):

The subscriber can use it to send and recelve messages
with other subscribers on the Internet. The electronic mail,
at first, was essential in the commercial work. Their users
were 75 million. They increased to be 160 million users.

{-21- )}
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The most important applications of E-mail in teaching
English are the following®
1. Using E-mail as a means of communication between the
students and the teachers. The students can send their
homework to their teachers.
2 Students can send their questions about the lessons of
English language to the teachers by using E-mail.

3. They can practice conversation in English by sending

messages to each other through E-mail.

4. They can also receive the (feedback) of their homework

from their teachers. (Al-Mosa, 1421)

According to Gonglewski, Meloni and Brant (2000), the
pedagogical benefits of E-mail, in teaching English as a
foreign language, are:

1.Extends language learning time and place:

It provides additional interaction in the foreign language
bevond the time and the place of the classroom.

2 Provides a context for real-world communication and

authentic interaction:

By connecting FL speakers outside of the classroom, E-
mail also provides a context for communicating with other
speakers in authentic communicative situations.

3.Expands topics beyond classroom-based ones:

E-mail gives the learner an additional context that can be

linked to topics being covered in classroomi.

4. Promotes student—centered language learning:

By E-mail, the learner can increase his experience beyond

the topics learned in the classroom.

5.Encourages equal opportunity participation

6.Connects speakers quickly and cheaply

s+ Newsgroups:

Tt can be used as a forum or gathering place for
discussion of those who have the same interests.
+ WWW:
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It is considered as the easy gate for entering the
Internet services by establishing (Hypertext link)
between the documents in the different places on the
international net.

« Chat:
Tt is used to send and receive written speech between
the subscribers on the Internet immediately and alive.
¢« Video-conferencing:
It can be used to make conference between two or more
persons alive (by listening to the sound and seeing the
photograph).

THE INTERNET ITEMS:

Many items and abbreviations appeared in the
Internet processes, a lot of us might know nothing about
them and their meanings. The following the most famous
abbreviations:
WWW:
World Wide Web
- COMa:
Commercial organization
edu .
educational organization
.gov :
government organization
.mil :
military organization
et :
network organization
.org :
non~-profit organization
.au, .uk, .sa:
country codes for countries other than the USA.
(Caroline, 2001)
jeomp: Something related to computer’s hardware( offering the
accessories and parts of computer)
/Rec: It means relaxation and entertainment.

(-23- }
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/$ciz It means sclence.
1soc: It means society affairs.

The above abbreviations are related to the addresses of
the sites on the Internet.

Also, there are other abbreviations related to the setting of
the Internet service. The most famous of them are:
pNs: Domain Name Service.
FaQ: Fequently Asked Questions.
FsP: File Sharing Protocol.
FTP: File Transfer Protocol.
Gif: graphic interchange format.
HTML: Hypertext Markup Language.
JPEG: Joint Photographic Expert group.
pPP:Point-To-Point Protocol.(Husein1997, 166-167)

THE INTERNET IS A FUTURE TEACHING MEDIUM:

Some educators predict that learning will dramatically
change over the next 10 to 20 years, for several reasons.
First, education costs will continue to rise for the foreseeable
future. For example, between 1985 and 1996, the cost of
attending a public 4-year college increased 77%, and the cost
of attending a private 4-year school increased 91%. Second,
learning has become a lifelong process in which college
students are older, part-time, and employed, rather than full-
time and directly out of high school. Third, business practices
are being used to restructure the education arena to reduce
costs similar to the way in which managed care restructured
health care. Fourth, education technology is rapidly changing.
We now have multimedia training programs, virtual libraries,
and videoconferencing over the Internet. These new
technologies support individualized learning and home-based
education. They allow universities to deliver courses with
minimum administrative overhead, without the expense of a
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physical plant, and without requiring students to
travel.(Schoech, 2000, 20).

STEPS OF DESIGNING THE EDUCATIONAL SITES:

Al-Habis and Al-Kandari(2000, 181-190) mentioned the
steps of designing an educational Web site that were reached
by December and Randall (1994):
1.Planning:

When yvou decide to design an educational web site you have

to determine or put in your mind the following things:

~the objectives of the sites

~ the activities that can be presented through the site.

- the roles of the teachers and pupils in the site?

- evaluation of the site.

-the feedback.

2.Analysis:

Tt means to use the background and the level of the pupil
as the basis for choosing the content of the program presented

through the site.
3.Designing of the courseware:

The designer of the courseware should take in his
consideration: .
~The wrong answer
~The times of answer repetition
—The exit from the program
The main kids of designing styles are the following:
» Linear Design:
It is designed in the shape of the book and uses links to
remove inside the site or other site.
e Branching Design:
This kind divided into three kinds:
_Forward Branching: Removing from the site to the
following sites.
—Rackward Branching: Removing from the site to the last
site.

(25- )
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—Random Branching: allows removing to the following and
to the last site at the same time according to the needs or
requirements of the program.

4.Application and evaluation:

[n this step, the site will be loaded on the Internet, in order
to present it to the students. Then, evaluation will be done to
modify or edit or cancel the program.

According to Muehleisen (1997,32), some considerations
should be taken before thinking of designing a web site or
page-
1.Decide on the size of working groups:

Will students work individually, in small groups, or as a
class?
2.Decide on a theme:

Is it related to textbook or related to students’ other

interests.
3.pecide on a target audience:

Who will receive your site or page? In what educational
stage is he?
4.Look for related pages on the WWW that you might find
something related to your topic on them.

USING THE INTERNET IN TEACHING ENGLISH:

Some surveys such as @ Guido, Stempel III, Thomas and
Joseph(2000,71-79) showed a huge gain for the Internet use in
the last five years and decline for the use of other media, in all
life sides, including education process. The educators believe
that the [nternet use in education has more importance.

According to Donn&Bob(2001, 43),the importance of the
Internet use in education (also in teaching English) is
represented in the following:
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41.Motivating the learmnenr:

The use of graphics, color, animation, and sound have
been used as external stimuli for years to motivate the
learners, and all can be included in Web pages.

2. Identifying what is to be learned:

In most cases, it is important to let the learners know early
the lesson what they will responsible for at the end of the
instruction (unless you are working with discovery learning).
This helps learners focus on those factors which the instructor

deems salient.
3. Reminding learners of past knowledge:

“Cognitive psychologists generally agree that for information
to be retained in long—term memory, learners must construct a
memory link between the new information and some related
information already stored in long-term memory {(Gagne,
1985,25).Web multiple pages allow learners with diverse
backgrounds and knowledge to choose the most salient link to
remind them of the knowledge they previously learned before

new information is offered.
4. Requiring active involvement:

Generally speaking, a more active learner will integrate
new knowledge more readily than a passive learner. Teaching
and learning by using the Internet give an opportunity to
learner to participate effectively in the learning process.

According to Muehleisen (1997,13), the reasons that lead
teachers and students to use the Internet in learning English
can be represented in:
1.Learning to use computer provides a strong intrinsic
motivation for learning English '

2 The Internet places English in an international context-
Students quickly discover for themselves that a majority the
information on the Internet is in English; they also discover
that they can use English as a means of learning about and
communicating with people around the world.

3 The Internet sites are interactive

(27
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4.Facilities for using the Internet are often readily available.

Terril(2000,4) said that:“ Using the Internet in project-
based learning is another way to facilitate the development of
learners' language skills as well as their teamwork and other
communication skills so needed in today's world.”

Lee (2001,61) mentioned that Many English teachers
recognize the potential of the Internet for long—distance
communication. It enables English learners to communicate
with others across the globe. However, many teachers fail to
realize that the Internet can be of great benefit not only for
long—distance exchanges but also for linking students in a
single classroom. Three types of electronic communication
are possible within a single class: teacher—student
communication, out—-of-class electronic discussion, and in—
class, real time electronic discussion.

Ie added : the Internet is a valuable tool for English teaching.
Yet the Internet, like other forms of technology, will not itself
solve problems. It will be up to us as instructors to develop
the right ways of using the Internet based on our general goals,
our teaching style and approach, an analysis of our students'
needs, and the technological tools we have at hand. There are
several steps to consider before using the Internet in the
classroom:-

Before the Class:

1. Work with the school to make sure that computers are as
accessible as possible. The most frequent access your
students have to the computers, the more rewards they will
get out of using the Internet.

9 Choose the hardware and software that are most user—
friendly. An easy—to-use system is usually preferable to a
powerful but complicated one.

3. Prepare a thorough and easy-to-read handout for the
students that covers all the basic instructions.

(28- )
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During the Class:

1. Arrange for a couple of assistants during the first class
period.

9 Send a message to the students before they log on the
Internet. They will have something there waiting for them,
which can really motivate them.

3. Do a sample training session with one or two students first
to see what types of problems may arise before attempting to
train an entire class.

TESTING ENGLISH LANGUAGE ON THE INTERNET:

Testing is something that almost all language teachers have
to do at one time or more. Whether teachers like it or not, In
academic settings, and even many non-academic settings, it is
an important part of teaching. Properly used, tests can help
students to improve their learning and teachers to improve
their teaching. The following are some examples that show
testing English language on the Internet:

1.Grammar test:

The following two examples indicate that the student can
test himself before making sure of the right answer:

=

Irregular Verbs - 1
Click on the snswer button to see Tt COmmEL anfwer.

All of The tabls reust load befars the ret of he page in displaged IF you have a slow conmackicn, pleams ba patient.

g0
[ecoms
1|mwer ;i_
fromwer 3|
lbresk

i A [ ol
N e ) ]

H ansvmr =) !caug'xt ﬂ.h.nmr;l
JAnawer | JAnswer =] i;hosm
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GrarmmarC Grammear-iv Grammar-[)

JawaScript Flash

meskong

Crosswords-E Crosswards-D Bilingual

Prepositions I

Madre a choice by cliclamg on the radie button, then compart it with the correct angwer kidden under the answer buttoa.

1. the meantime, you can prepare dmmer.

SO T TR Y Yoo
2.Testing vocabulary:

There are lots of web pages that test English vocabulary
on the internet. Here are two good examples:

Crgawords £ Crosgmords-tl Bilingual Elash HIML-Onty

Nouns from Verbs

Complete the samenccs with a nyun form cwmresponding ko the vesk given in parenthescs.
Click the answrer button o see the correct BOSWTT.

3, They 4o not have free ___ . (debver)

IAnswar "l
_ , _ o
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Click the arswey butten to see the carTect answor.

3.Spelling testing:
The following example shows a multiple choice test that

enables the students to recognize the right answer after
testing himself.

L

e,

Spelling Quiz
Gihich word is spelled correctiy?

Malkcs a cheice by cliclking on the radio button, then compare it with the correct enswer Hdden under the answer button

1. " entirelly & entirely

Answer 7|

(THE SOURCE: www.aitech.ac jp/~itesly/quizzes )
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EXPERIMENTS OF SOME COUNTRIES IN USING THE
INTERNET IN EDUCATION:

Here some of last experiments of other countries. As
mentioned previously, %89 of USA schools has at least one
Internet connection within their campus. There are many
countries have implemented the Internet in their education
systems, such as:

1.The UK Experience:

According to Wheeler (2000, 3). In the UK, the government
is encouraging schools to embrace Information and
Communication Technology as a fundamental part of the fabric
of the curriculum. In 1998-1999, the UK government's funding
for Information and Communication Technology development
in schools, known as the National Grid for Learning (NGIL)
finally began to have an impact. The funding provided by NGIL
has resuilted in a growth of connections to the Internet in
primary schools. In March 1998 only 17 per cent of primary
schools in the UK had Internet access. By March 1999 this had
increased to 62 per cent and in the same period there was also
an increase of the Internet connectivity in secondary schools
from 83 to 93 per cent. Many secondary schools and an
increasing number of primary schools are now developing
websites and announcing their presence in cyberspace. The
use of web pages to post school news and homework
assignments is soon to become common practice, as is the
submission of work via E-mail from the child's home to the
teacher's mailbox. This, however is just the first step in
introducing Information and Communication Technology into
schools. It is expected that all British teachers will be offered
training in the use of Information and communication
Technology by 2002, and the UK Government has committed
to spending £230 million to drive this training initiative
forward. British teachers are also being supported in the
purchase of a personal home computer, with a further fund of
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£90 million being offered. Teachers can expect to purchase a
computer and modem at approximately half the retail price for
exclusive home use. Through these initiatives it is envisaged
that many more teachers will be encouraged to explore the
possibilities of Information and Communication Technology,
and increase their confidence in the use of computers. It is
possible that entirely new working practices will evolve,
where teachers work in a more collaborative manner, both
with colleagues and with children. Finally, schools in some
pilot areas are being encouraged to work together in clusters
using Information and Communication Technology as a
Communication Method. This approach enables schools to
collaborate, sharing teaching and learning materials, which can
be made available cost effectively to larger distributions of
children. This method of working will also enabled key staff to
provide on the job training to their colleagues from a
centralized resource base

2.Canada:

Canadians began the project of using the Internet in
education in 1993. Then, the commercial establishments
contributed in improving this project to be “SchollNet” project
in 1995. The government prepared 30 million dollars as a
budget for this project.

3.Korea:

In March 1996, the project of (Kid Net) entered the
Korean elementary schools. Then, the project was expanded
to include the intermediate and secondary schools, and then
the universities and colleges. The project was built by the co~
operation between governmental and commercial
establishments. These establishments were:

e Global Youth Net for peace (GYN), Michigan state
university, in America.
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e One of Korean newspapers.

e Ministry of information and communications.

¢ Ministry of education.

The budget of the project was a co-operative between the
government and commercial companies and establishments.
Also, the volunteers from the parents of the students
participated in this budget. The time of the fulfillment of the
project was ten years divided into four stages:

1.The time of the first stage was one year (1996) the
experiment took place in 20 primary schools.

1. The time of the second stage was three years (1997-
1999) the experiment included 500 schools.

9 The time of the third stage is three years also (2000~
2002) the project will cover half of Korean primary
schools.

3. The time of the last period is also three years (2003~
2005). In these three years, there will be evaluation for
the goals of the project to judge its continuity or
modification or cancellation.

4.Japan:

Japan, also has begun involving the Internet in education
process and particularly in teaching English as foreign
language. For Example, Doshisha University in Japan set up
some Internet sites for teaching English as foreign and second
language (TEFL/TESL) in 1998. These are samples for those
sites:

. http://ilc2.doshisha.ac.jp/users/kkitao/online/www/t
eacher.htm

. httpl//202.23.150.lSl/users/kkitao/online/. (Kenji
and S. Kathleen, 1998)%*
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The left sites will be mentioned later.

5.Singapore:

The ministry of education in Singapore co—operated with
the National Computer Board (NCB) to link the schools with
Internet network. The project began in six schools in 1993.
Then. The project expanded to include intermediate,
secondary schools and junior colleges. Also, the ministry of
the arts and information made information map service and
information technology plan, called (IT2000-2000), to make

Singapore the “Intelligence Island” for the 21century.
(Al-Fantookh and Al-Sultan, 1999)

OBSTACLES IN USING THE INTERNET IN EDUCATION:

Lipinski(1998,27-31) mentioned that educators in many
schools still face obstacles to success as they attempt to
involve the Internet into their classrooms and their curriculum.
A variety of problems arise in schools that can cause
frustration teachers and waste the time.

1.Expense:

Maintaining access to the Internet is expensive. Schools
with newly installed networks are discovering that wiring
schools represents only a small portion of the cost of the
Internet access. There may not be enough computers to go
around.

+This article translated into Arabic by the researcher and published in
“ A]-Ma’arefah magazine”, vol. 72. 4/1422.AH, pp68-74
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A single computer in a classroom is not going to provide
adequate Internet access for a class of twenty five students.
Many schools own computers that are just too old. Older
computers are not satisfactory web browsers. They are too
slow and lack the memory required by modern web browsers.
These older computers either need major upgrading or
replacement. New equipment becomes obsolete within a few
years and few schools plan or budget a systematic
replacement of these machines.

2.Technical Support:

Most web browsing software is free, but technical support
in the classroom is not. Modern computers are easier to use,
but they are not television sets. Schools can't just plug them in
and expect that they will work perfectly every time a student
sits down to do work. Computers are complex systems with
complicated operating systems. These machines require
trained technicians to configure them and troubleshoot the
variety of problems that occur in everyday usage. Properly
trained technicians and network administrators are expensive
and hard to come by. Technicians who can also work with
students and teachers are even more rare. Many schools
install complex networks, but fail to provide the funds to
" administer and maintain them.

3.Professional Development:

Professional development is another huge expense that
many school districts fail to adequately fund. Teachers need
training on how to use the Internet, develop curriculum and
manage the Internet access in the classroom. One or two
afternoon in—service training sessions can't possibly provide
teachers with the skills they will need to begin to integrate the
use of the Internet into their classrooms. Few districts are
prepared to provide expensive and intensive training for all
staff members and there is little or no time in the regular
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schoo! schedule to conduct these sessions. Teachers need
plenty of training to effectively use the Internet in their
classrooms because there is a lot to learn. The World Wide
Web has evolved into the most popular and user friendly
component of the Internet, but it still represents a challenge to
all but the most experienced web explorer.

4.Conducting The Internet Research:

Finding useful Internet sites that have a direct connection
to the curriculum is rarely a simple task. The World Wide Web
is not a library. It has no central card catalog organized by
topic, subject or author. Search engines are available, but they
often provide students and teachers with sites of questionable
educational value or sites totally unrelated to the topic being
researched. Students and teachers can search for hours on the
web without finding relevant information. Quality educational
sites are abundant, but they are not always easy to find.
Teachers' schedules rarely provide them with time to locate
them anyway.

Reliability of the information found on the Internet is often an
issue. Anyone can post information on the web and lots of
people do. Fancy graphics and creative web design can make
any information look official, even if it isn't. Reputable sites do
exist, but may be indistinguishable from the others.

Another problem is that the Internet is constantly changing.
Web sites come and go. Familiar and useful websites suddenly
disappear or move to different addresses. Web sites are
frequently redesigned and new "features" are added. Many of
these new features require additional hardware and software
that the user may or may not have. These features (audio,
video, animation) often overburden the capacity of the school
network, slowing access for other school users. They also
create a need for a faster and more expensive school Internet
connection.
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5.Technical Difficulties:

The unpredictable performance of the Internet is another
factor that can lead to frustration. The popularity of the
Internet has helped to create the Internet traffic jams that can
seriously effect the performance of the web. Access to a web
site can suddenly slow to a crawl or stop completely. The
teacher is left trying to figure out the problem. Is the problem
on the Internet, the local network, or the workstation? Most
teachers do not have the time, tools or training to find out. In
the meantime, a promising lesson has come to an abrupt and
unplanned halt.

6.Instant Access to Objectionable Material:

To complicate matters even more, an abundance of
objectionable web sites are available at the click of a mouse
button. These sites contain materials that can seriously disrupt
even the most orderly classrooms and lessons. Teachers
attempting to conduct Internet-based lessons can suddenly
find themselves dealing with a student or students who
accidentally encounter one of these sites. Learning comes to a
halt while the teacher deals with the situation and attempts to
refocus the lesson. Students interested in intentionally
sabotaging a lesson can do so with ease. Filtering software
can help to solve some of these problems, but it doesn't
always work. Using filtering software also creates issues
around censorship while further complicating technical support
issues by adding an additional layer of hardware or software
that must be administered.

7.Advertising:

Advertising on the Internet is a major issue that schools
must face. The Internet brings a barrage of advertising into
the classroom. Over the past five years, the Internet has
evolved from a world wide academic network connecting
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colleges and universities around the world into a vast
commercial network. Businesses have taken over large
areas of the Internet. Individuals, small businesses, and
global corporations are using the Internet to support their
present customers and to find new ones. Advertising
dominates large portions of the World Wide Web and is
almost impossible to avoid. Enticing banner ads are
ubiquitous. Students using search engines like AltaVista and
Lycos to conduct research will find ads displayed on almost
every page of these and many other popular web sites. Ads
distract students from the content that is the focus of the
lesson. Cleverly constructed ads entice students to click on
links that lead to web pages far removed from the original
web site. The focus of the lesson is disrupted and no
learning takes place. Ironically, the school is helping
businesses to pay for this distraction by providing the
network

THE INTERNET IN SAUDI ARABIA EDUCATION:
The use of the Internet for education purposes has begun

late to some extent, in Saudi Arabia schools and other
educational establishments. The first appearance of the use of
the Internet was in the private schools that spread in the main
cities of the Kingdom. Then, the ministry of education began
the national project to prepare for wide Internet using in the
different educational purposes. Nowadays, the ministry makes
connection to the Internet services gradually in at least two
schools from the intermediate and secondary schools through
one vear in many cities of the Kingdom, e.g.:( Abdul-Rahman
Al-Nasser and Al-qaga’a bin Amr intermediate schools in
Madinah, 1422)

In Saudi higher education, King Fahd University began to
teach one of computer and information department courses
“Data Structure” on the Internet in the first term 6/1422AH
corresponding to 9/2001 (Okaz, 2001).




_ { Chapter 23
( Chapter 2}

SOME OF WEB SITES USEFUL FOR ENGLISH TEACHERS:

As David Eastment (2001, 103) mentioned, the World Wild
Web continues to grow. 800 million pages last year, an
estimated 1.5 billion pages by the end of 2000. The Web is
opened to all, however, and as long as anyone can publish, the
junk will remain: ‘the cobweb’ sites, which have not updated
for years; the ‘under construction’ pages, which are never
completed; the trivial, the dull, and the simply misleading. For
the teacher, to find worthwhile material is not an easy task.
The following sites were chosen according to the basis of:
(Eastment,2001,105)

1. Accuracy: is the information correct?

9 Currency: is the information up —to—date and is there an

indication of when the page or site was last updated?

3. Authority: is it clear who , where wrote the page and is
there an indication of when the page or site was last updated?

4 Presentation: are the pages attractively designed and
easy to navigate?:

s Sites for Teachers .
www.sitesforteachers.com/

This site connects teachers with many sites that have all
the tools teachers may need including:
—Flashcards of letters, words and pictures
— Word puzzle, cross words and many other printable
exercises.
-Dotted letters, words and lined empty paper for practicing
handwriting. It also presents more than 5000 themes related
to English language teaching. This is a very useful site for
English language teachers. The researcher recommend all
English language teachers to visit 1t soon.

¢ Lesson plans page:
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www.lessonplanspage.com

This site is also useful for teachers. It exposes lots of
ideal models for planning and preparing lessons of many
subjects , including English language lessons. From this
vou can connect the previous site.

« The best on the web for teachers:
Teachers.teach—nology.com
This is also a very useful site for teachers. It contains
many links to lots of site that the teachers of English language
need such as, free worksheets, and other tools of the
teachers. Visiting this site is recommended. The site is
available at the above address.

« Lesson plans site:
www.lesssonplans.com
This site is as good as lesson plans page site
mentioned above. It presents ideal models for
preparing lessons. You can visit this site at the above

address.
+ Teachers-training site:

http://www.teacher—training.ne t/

This site intersted in training teacher and (on- the job
training) for teachers of English language. The site can be
visited at the above address.

s ELT News site:
www.eltnews.com

It is a good site. It connects you with many themes
related to English language such as, the organizations
of English language in many countries of the world.

+ EFL web site:
www.eflweb.com
This is an excellent sit that connect you with a lot
of English language learning centers around the world.

(41- )
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It also connects you with resources of the teacher and
student.

SOME SITES USEFUL FOR STUDENTS:
s Education —online sites:
www.really—fine.com/education—online
This site presents lots of English language lessons. It is
useful for students of secondary school stage and students
of colleges. You can connect the site at the following
address:

+ English peak site:
www.peakenglish.com
This site exposes many courses for learning English
Janguage. These courses depend on the pr-course test. This
pre—test is presented online in the site. You can visit it at the
above address.
Also, the following sites are useful for students:
www.englishlearner.com
www.wannalearn.com
www.studyweb.com
www.parlo.com.

SITES USEFUL FOR TEACHERS AND STUDENTS:

¢ Education sites:
www.edufind.com
This is a useful site for both teachers and students. It
connects you with the themes and other sites related to
education and English language including: conferences and
seminars. You can visit this site at the above address.
e Webster dictionary:
WWW.W-IIL.COm
This sites gives the meaning of any of English words. It
also enable you to listen to utterance of the words that uttered
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by the native speaker. You can visit this site at the above
address.

» Languages learning net site:
www.lanuage-learning.net
This site was designed in Germany. It connects its visitor
to the languages learning centers in many countries around the
world. You can visit this site at the above address.

« Abbreviation finder site:
www.acronymfinder.com

This site gives you the complete words for many of
abbreviations, found in the books and on industrial products,
e.g: ANOVA, SWF,---- etc. The site can be visited at the
above address.

In addition. There are lots of sites can be useful for
teachers and students, some addresses of these sites listed as
the following:
www.cortland.edu/f/teach

www.eﬂweb.com/home.htm.bookreviews/reviews=10*shtml

www.English.uiuc.edu/workshop/ww_hand.html

The Internet TESL journal www.aitech.ac.jp/ ~iteslj/links/

www.bbc.co.uk/schools/gcsebitesize/english/
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www.usatoday.com/educate/homesplash

English Teachers Electronic Newsletters:

http://agoralang.com/agora/ agoranews_current.html

The Guardian Education Unlimited TEFL section:
www.educationalunlimited.co.uk/tefl/

E.L. Faston www.eleaston.com

ESL Partyland: The Media
www.eslpartyland.com/ students/nov/media.htm
[earning page:

Teaching English Newspaper:
http://www.aitech.ac.jp/~iteslj/ lessons/Kitao—
Newspaper.html

Web Projects for the ESL/EFL Class:
httDI//WWW.kyoto—su.ac.jp/people/teacher/trobb/projects.html

ESL Partyland Discussion:
www.eslpartyland.com/disnews.htm/

ESL Café’ Discussion center: WWW.eslcafe.corn/discussion/dc/

There are also other general sites, useful for teachers,
researchers and students who eager to learn:

e www.AltaVista.com

s www.excite.com

e www.google.com
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e www.britannica.com
e The open directory: www.dmoz.org
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Part 1l :
Previous Studies

Here, the researcher presents some of the previous studies
have dealt with the use of the Internet and its effectiveness in
teaching English language and in education process in general:

1. The study of Baker 1996:

The title of the study is:

“Access and Attitudes regarding the use of online services
among socioculturally diverse college students”

Tt is descriptive study, which discussed the attitudes of 710
college students towards using online services in two
universities and four community colleges in Arizona and
California states. The important points resulted from this
study:

1. The attitudes towards using online services, was high.

9 The attitudes of those students who have used online
significantly more positive than students who did not use or
did not intend to use online services.

3 Differences among students groups were inconclusive due to

the students’ difference in the income.

4 Differences based on gender were not conclusive.

The study recommended for additional research about
the attitudes towards the use of online services among
groups in the lower educational levels.

2 The study of Yin 1997:

The title of the study is:
“Beliefs selected Texas educators about utilization of the
Internet to facilitate multicultural education.”
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This study was descriptive. The purpose of the study was
to determine educators’ beliefs about the use of the Internet
for multicultural education. A 39-item survey questionnaire
was used to collect data. The sample was 229 students
enrolled in graduate courses ata southern regional university.
The most important points resulted from this study are:

« The selected students have positive beliefs about using
the Internet for multicultural education.

e Online and face- to —face communication has enhanced in
intercultural communication between each other.

o Educators have similar beliefs on the issue of using the
Internet for multicultural education regardless of their
gender, age, subject taught, and use of the Internet.

« Differences, in beliefs, are between the educators who
work in schools of more than 30% of ethnic minority
students and educators who work in schools of lower
than 31% of ethnic minority students and the educators in
K-12 and higher education.

The study ensured that the usefulness of the Internet in
learning of foreign and second language is still
questioned by educators. More research in this issue
should be done in the future.

3.The Study of Kathryn 1998:

“Student Attitudes Towards Electronic Information Resources.”

This study was descriptive. It aims at recognizing how
students feel about various issues surrounding electronic
resources and whether change in attitudes depends upon
subject studied. 317 students across universities completed a
questionnaire to determine level of use of various electronic
information resources, and ways in which they felt that
electronic resources had hindered or improved their academic
career.
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The findings have suggested that many respondents do use
some electronic resources and are aware of their benefits.
Results were different dependent upon subject studied for
most of the questions, suggesting three things, which may
effect how the respondents feel:

e« The use of technology in the degree course

e Relevant information available electronically

e The effectiveness of academic staff in promoting these

new services.

The study recommended to more research efforts to
recognize the use of the Internet in education.
4.The study of Chen 1898:

“Integrating Internet resources into the learning of English as
a foreign language in a Taiwanese high school: A case study.”

This research is a case study that study explores use of the
Internet resources for learning English as foreign language
(EFL) in Taiwanese high school EFL education. The overall
objectives of the study are:

To examine qualitatively 40 high school students’
performance, attitudes, and learning strategies using an
experimental Internet-integrated learning to consider its
potential impact on current EFL education in Taiwan, to gain
insight into the feasibility of integrating the Internet into
Taiwanese high school EFL standard curriculum.

Subjects were engaged in thematic, purposeful,
collaborative Internet—integrated learning activities where
English is used for data searching, group discussion, and
individual presentation, as well as for acquiring knowledge of
other subject matter. E-mail messages, mailing lists,
interviews, questionnaires and subjects’ writing samples were
collected and analyzed.
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Results are discussed in terms of meeting the demands of
information and human resources required for effective EFL
learning and reshaping the role of instructor as guide and co—
learner. Also discussed is how the Internet integrated mode
facilitates interdisciplinary, collaborative and learner—centered
EFL learning and incorporates students’ and teachers’
interests and expertise.

Finally, the recommendations of the study are offered for
future research studies, including possibly developing a
compatible assessment system and establishing an EFL
instruction web station to convince and support teachers
interested in conducting authentic, cross—cultural, and
learner—centered EFL instruction with the aids of rich and
dynamic multimedia resources on the Internet.

5.The study of Al-Sultan and Al-Fantookh 1999:
“The Internet in Education: The Project of an Electronic
School.”

This is a surveyed study. It surveyed some of countries
experiments involving the Internet in education:

¢ (Canada experiment

e Korea experiment

¢ Singapore experiment

The researcher will give more details about these
experiments in the conceptual frame. The most things that
this study ensured are:

9 The necessity to a political planed decision towards
involving the Internet in educational process in Saudi
Arabia

3. The necessity to provide the information resources on
the Internet networks by all of our general directorates
of education in the different region of the Kingdom.

4. The necessity to provide libraries that serve teachers on
the Internet in their mother tongue (Arabic language).
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The research also surveyed the attitudes against using the
Internet in education in the kingdom of Saudi Arabia. They
were one of the following:

1. Tendency to use the traditional methods. Refusing the
invitation to involve the modern methods.
2. Paying no attention to the modern educational changes.

It recommended to more research in this issue to indicate
the usefulness of the Internet in education.

6.The study of Cook (2000):

“The effects of Web—based instruction on pre-service
teachers’ attitude, confidence, and perceived value regarding
Internet-based learning resources.”

This study ensures that comprehensive reviews of recent
literature in educational technology claim that most teacher
preparation programs are not preparing teachers to effectively
use Technology Assessment. In an attempt to better prepare
pre—service teachers to integrate technology into the
curriculum, there is a trend where many education programs
are using Web—based or Web—enhanced courses where
technology integration can be experienced first hand. Current
literature suggests that students can achieve the necessary
goals of a course via Web—based instruction, however, no
studies have taken into account the vast differences in the
prior computer experience of the students taking these
courses and how these difference effect the students’
attitudes, confidence, value, and achievement regarding
Internet-based learning resources. 60 undergraduate pre—
service teachers from an urban university were the subject in
this study designed to determine the effects of Web-based
instruction on attitude, confidence, value, and achievement
regarding Internet-based learning resources. A questionnaire,
survey, and achievement test were used to collect raw data.
Then, a 2x2 repeated measures analysis of variance was used
to determine the effects of prior computer experience and
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participation in a computer course on the changes in attitudes,
confidence, value, and achievement from pre-treatment to
post—treatment. It was concluded that positive gains were
made in all four areas under study. Additionally, differences in
computer background were found to make a difference in the
student’s overall performance. Most importantly, it was
discovered that a positive attitude toward the use of
computers can benefit the student greatly as it helps to build
confidence in computer use which leads to more computer use
and higher overall achievement.

7 The study of Dean, 2000:

“Influencing Technology in K-12 classrooms: A study of one
method used to prepare teachers to integrate information
technologies into their teaching.”

The purpose of this quasi—experimental study was to
conduct research on one method used o prepare teachers to
integrate technology into their teaching so that children will
become capable and confident users of fechnology.
Technology is being looked to as an important part of the
solution to the perceived problems of the current education
system. Microcomputers and Internet access is becoming more
widespread both within the schools and at home.

A total of 210 teachers participated in this study. Participants
received technology training, a laptop, and funding for
technology for their classrooms. Pre and post quantitative data
were collected to determine the impact this preparation
method had on the Internet and computer attitudes, self-
efficacy, and experience(frequency of use) of the teacher
participants as measured by a Computer and Internet attitudes,
Self—Efficacy, and Experience (CASE) assessment instrument.
Additional factors observed in this study included: (a)the
impact of teachers’ school district on their technology infusion
efforts, (b) teachers’ perception of their role as an effective
integrator of technology at the conclusion of the treatment,
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and (¢) teachers’ perception of the impact on student learning
which has resulted from their technology—infusion efforts.
Survey results showed significant improvements in teachers’
computer attitudes, self-efficacy, and computer experience
measured on a pre to post test basis. Responses on post only
factors indicated that: (a) school districts did not contribute
significantly to participant’s technology infusion efforts , (b)
teachers described themselves as collaborative, mentoring,
confident integrators of technology who have adopted a
coach/guiding teaching style, and who have access to software
that engages their students, and (c) teachers expressed an
extremely uniform perception that student Jearning is being
positively impacted by their technology infusion efforts.

8.The Study of Faux(2000):
" A COMPARISON OF USING THE INTERNET VERSUS LECTURES TO
TEACH SOCIAL WORK HISTORY”

This study 's goal was to determine the effectiveness of
using the Internet as a primary teaching method. Method:
Introduction to Social Work students in three different class
sections were taught social work history using three different
teaching methods. One class section was taught using
traditional lecture and discussion, a second was taught through
a self-directed Internet assignment, and a third was taught
using a combination of the Internet assignment and classroom
discussion. A pretest and a posttest were administered to each
class section to evaluate learning. '
Results: Contrary to pre-research expectations, it was found
that students stated a preference for teacher contact over the
Internet instruction and performed better on a posttest when
taught through traditional lectures than when taught through
the Internet.

Conclusion: Using Internet—only instruction may not be the
most effective way to teach students about social work.

9.The study of Lindsey(2000):
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“Information A constructivist study of developing curriculum
to teach Internet literacy to Navajo high school students”

This thesis reports the results of a school year long study,
(1999/2000) that examines the development of a curriculum
for teaching Navajo/Dine high school students Internet
information literacy. Lessons were constructed through
observation of student responses and formal discussions with
teachers over the course of the project. There are three
phases of the study. The initial phase identifies effective
content and delivery modalities. The second phase implements
the finding of the first. A student self—-assessment was
administered to participating students during the third phase.
The final report of the study indicates students who
participated in three sets of the Internet information literacy
lessons expressed more confidence in their abilities to use the
Internet in their class work than those who had taken one set
of lessons.

10.The study of Al-Habis and Al-Kandari 2000:

“Geientific basics for establishing an educational unit on the
Internet.”

This study was deliberative (it is a scientific procedure can
be used in the educational researches). It determined the
scientific bases that should be considered in establishing
educational unit on the Internet:

e Planning: Objectives determination and asking questions
such as:
-Are objectives related to the curriculum?
~In what ways can we reached these objectives?
e Analysis: using the background of the student as a base for
the contents of the unit.
e Design of courseware: the good design of the site on the

Internet plays a main role in its goals. The main styles of

the designation of the sites on the Internet are:
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1. Linear Design.
2. Branching Design:
(a). Forward Branching.
(b). Backward Branching.
(¢). Random Branching.

e Application and evaluation:

The results of the study indicated that using the Internet in
education goes easily and quickly day after day into the
educational process. It recommended for additional studies to
recognize the training needs of the teachers and students in
using the Internet.
11.The study of Al-Heelah 2000:

“The influence of using the Internet at home on students’
educational achievement.”

The study was descriptive. The questionnaire of the
research distributed to two groups of pupils:

e The first group consisted of 36 students subscribed in

the Internet service at their homes.

e The second group consisted of 80 students not

subscribed in the Internet service at homes, but they
went to the Internet café service.

The results of this research indicated that:

e %65 of students mentioned that using the Internet at
home had negative influence on educational
achievement because it wasted their times.

e %21of respondents indicated that using the Internet at
home increased their educational achievement,
because they guided and supervised by their parents.

e %14 of respondents said that no influence from using
the Internet at home on their educational achievement,
because they used the Internet in their spare time.
The study recommended the fathers and mothers to
guide their sons and daughters in using the Internet
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services to reinforce the information they studied in
their schools. Also, the study recommended to more
research to cover the other sides of using the Internet
in teaching and learning process.

12.The study of Havakawa 2000:

Title: "International Usability, Design Guidelines and
Effectiveness of a World Wide Web—based Instructional
Program for High School Students in a Cross—culture Learning
Environment.”

This research was descriptive. It talked about the problem
of the growth of the Internet and the World Wide Web (WWW)
that has resulted in a vast array of on-line courseware and
educational Web sites. Unfortunately, as a large percentage of
this information is written in English, non—English speakers
are unable to access it. The study was designed to contribute
to the area of bilingual learning on the WWW. The researcher
developed and evaluated three types of mathematics
courseware: an English— only version, a Japanese —only
version, and a bilingual version. While both the bilingual and
English-only courseware enabled Japanese students with a
basic knowledge of English to learn both quadratic equations
and mathematical in English. The research found that the
bilingual version was the most effective courseware for
learning both mathematics and English simultaneously.

13.The study of Ontario (2000):

“Preparing Teachers for Effective and Wise Use of the
Internet in Schools.”

The research was a surveyed study. It talked about how do
teachers prepare to guide their students wisely and effectively
in using the Internet in their learning. The research surveyed
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some projects of training teachers to use the Internet in the
teaching process. One of these projects, is:

e The SchoolNet Support Teacher Pilot Project:

The project began in September 1995 as a four—-month
pilot to provide training and professional development
for interested teachers. The sponsors—SchoolNet and six
school- boards extended the project for the entire
1995-96 school vear. The project had four
distinguishing characteristics:

e Most of the teacher training— technical and pedagogical—-
in the project was done by certified teachers;

e The SchoolNet Support Teachers were newly certified
teachers, having just graduated from a faculty of
education;

e Most of the training was done on site, in the schools,
during the school day, and was related directly to the
work of the teachers;

e The support teachers worked in close cooperation with
board administrative personnel to expand or establish
sustainable on-site professional development programs
in keeping with board plans for the educational use of
telecommunications.

The project addressed four areas of concern:

e Development of teacher knowledge, skills, and
attitudes:

s Curriculum integration;

e School-level site-based planning; and

e Board-level planning

The research had invitation to more research in the topic

of using the Internet in teaching and learning process.

14.The Study of (Schoech, 2000):
“TEACHING OVER THE INTERNET: RESULTS OF ONE
DOCTORAIL COURSE”
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Although the Internet is new, many educators see it as a
future instructional medium that will rival the face—to—face
classroom. Currently, we have very little experience teaching
a course using only the Internet. The objective of the course
evaluated in this article was to test the feasibility and
effectiveness of teaching a semester-long social work Ph.D.
course on Technology Supported Practice entirely over the
[nternet. The course was open to master's of social work and
Ph.D. students, and continuing education students. Method:the
Internet tools used included a Web site, listserv, discussion
forum, and chat room.

Results: Findings suggest that the Internet provides ample
tools to deliver a course, especially when chat is used.
Students report satisfaction and learning similar to a face—to—
face classroom.

Conclusion: The Internet provides an environment rich
enough to teach at a level of quality consistent with a face—-to-
face classroom.

15.The study of (Watson, 2000):
“The Info Tective: The Evaluation of An On-line Curriculum
Framework. (A Case Study)”

This study explored how an Info Tective on-line
curriculum framework affects the social studies classroom
dynamic, how the social studies teacher adapts and utilizes the
on-line framework and its resources, and how an on-line
framework affects history teaching and student understanding
of historical documents. Students from a public high school
U.S Civil War History elective from the use of an on-line
curriculum framework. This dissertation provided a snapshot
of factors affecting teacher and student satisfaction and
performance when using the Info Tective on-line curriculum
frame work. Qualitative data were collected through
observations, interviews, reflective journals, and students
archives, presentations, and final products. Analysis of the
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data according to five emerging categories produced four
assertions about ways in which students and teachers used the
Info Tective on-line curriculum framework. These four
assertions are:

(a).There is a disparity between constructivist-learning
techniques using technology and the current secondary school
student—learning culture,

(b).To incorporate the Info Techtive Internet-based activity
into the social studies curriculum, particular attention must be
given to activity organization, the technology skills necessary
to facilitate the activities, and the academic frame of reference
needed for the students to read and effectively analyze
primary documents,

( ¢ ).Activities which incorporate access to on-line primary
documents enhance both the academic experience and
curriculum, and :

(d).A barrier to this fusion remains because social studies
courses are content driven and bound by national state and
local test preparation thereby limiting the teacher’s ability to
employ constructivist methods. The findings have implications
for student preparation and usage of the Internet and computer
technologies in the secondary school classroom and teacher
social studies methods preparation. The findings reflect the
gulf between student and teacher perceptions on the
integration of technology and the student and teacher
preparation for the integration of technology. In order to move
forward to actual integration of technology with the social
studies curriculum there must be both technology~-based skills
and constructivist learning strategies within secondary
instructional methods courses. Research institutions should
make a greater effort at addressing these concerns in
secondary social studies education.

16.The study of Al-Fahd 2001:
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“Using The Internet in Teaching Pre-university
students.”

This research used both the experimental and descriptive
methods. Tt aims to investigate the importance of involving the
Internet into education. The researcher tried to measure the
influence of the Internet on the performance of the pupils by
dividing the sample of the study into two groups:

¢ 31 pupils studied some lessons in the traditional method
of teaching.

e 31 pupils studied the same subject of the lessons by
using the Internet site designed for the sake of this
study.

Then, the researcher examined both of the two groups,

after introducing the chosen lessons for them.

The results indicated that the marks of pupils who studied
the lessons by using the Internet, are better than the marks of
the pupils who studied the lessons by using the traditional
method in teaching them. This study concerned with the
influence of the Internet in teaching process in the primary
schools.

The research recommended to more research about the
influence of the Internet in the teaching process through the
upper instructional stages: intermediate and secondary
schools. It also, called to train both teachers and pupils about
the ways of using the Internet, in order to promote the level of
our pupils in all educational stages.

17.The study of (Quesada, 2001):
“Using the Web to Practice and Learn Grammar- ESL student
perspectives”

The purpose of this study was to describe and explain
the perspectives of ESL college students on using the Internet
resources found in the web site NetGrammar for grammar
practice. In order to understand the participants’ perspectives,
three main research questions were studied:
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(1).In what ways do ESL students use the Internet resources
found in the Web site NetGrammar for enhancing the learning
of English grammatical structures?

(2).What are the perceived advantages and disadvantages of
web-based support materials for learning English grammar?
(3).What are the students’ perspectives on the interactive Web
exercises for practicing English grammar?

A qualitative method of inquiry was used to explore the
potential impacts of the Web resources on a university-level
curriculum. Eight participants of eight different countries were
chosen to participate in this study. The major method for data
collection was standardized open—-ended taped interviews.
Data was also collected from lab observations and fields notes.
Results suggested that the most of the participants followed a
similar pattern in the mode of use of the Web material. They
either practiced directly on the computer and/or printed out
the exercises in order to work on them later on. Findings
suggested that although students require ongoing the Internet
training, and technical support, Web b—based materials use can
increase .

e Students’ self-esteem

e Motivation

e And can improve their attitudes toward the English

grammar learning.

18.The study of Lal{ 2001):
“ The Importance of Using The Internet in The Educational
Process: From points of views of Saudi universities teaching
stuff.”

This study was descriptive. It surveyed the opinions of the
universities teaching stuff in Saudi Arabia. The study
discussed the importance of the Internet in education and
mentioned some efforts in using the Internet for educational
purposes such as:

e [earning link
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¢ National Geographic Kids Network

The study recommended the ministry of education and
universities in Saudi Arabia to pay attention towards
involving the Internet into education and prepare training
programs in using the Internet for teachers and students.
19.The study of Czech 2002:

“Beginning teachers use of the Internet for classroom
learning activities: A study of affect.”

This research on beginning teachers’ use of the
Internet examines two areas. First, the initial study
examines pre-service and in—service teachers’ expressed
attitudes towards the use of the Internet and on line
learning activities for classroom instruction . The purpose
of the initial study is to develop a baseline composite of
teachers’ attitudes. The second area of the research, is
designed to determine the applicability or value to
supplementing the technical training for beginning teachers
in the use of the Internet with an affective component.

The study was descriptive. Its sample was 98
beginning teachers. Its tool was a questionnaire.

The results of this study indicated The following:
Tt is found that generally teachers have overall positive
attitudes towards the Internet and its use in classroom
learning.
—The data analysis of the second area does not support the
hypothesis that affective training would improve teachers’
attitudes towards the use of the Internet for classroom
learning.




J\ Chapter 2 Jf‘

COMMENTS ON THE PREVIOUS STUDIES:

All the previous studies discussed using the Internet in
education in many educational levels or stages. Most of these
studies, concentrated on the attitudes of teachers and students
towards the Internet. A few of them tried to measure the
influence of the Internet in teaching English as a foreign
language. They have discussed the using of the Internet in
different educational stages and levels. All topics that they
have covered can be summarized as the following:

The studies of Baker(1996), Yin(1997), Chen(1998),
Kathryn(1998), Cook(2000) , Lal(2001) and Czech(2002) were
descriptive whereas this study is quasi—experiment. They
dealt with the attitudes of teachers of English language,
universities teaching stuff and students towards using the
Internet in the learning process. Their results that showed the
positive attitudes of both teachers and students towards the
Internet, encouraged the researcher to go ahead in his study.

The study of Al-Sultan an d Al-Fantookh(1999) and the
study of Al-Habis and Al-Kandari(2000), were a surveyed and
deliberative studies. They reported the experiments of many
countries in using the Internet in education. The two studies
were different from this study but they were useful because
they contained the steps of designing the educational web
sites. They helped the researcher to design the web site of the
study in a scientific way.

The study of Hayakawa(2000), was descriptive. Its findings
showed that using the Internet is useful for teaching
mathematics and English language. This result supported the
researcher to continue in his study because it showed that the
Internet is good for teaching English language. It was different
from this study because it was not dealt with the course of
English language that authorized by the ministry of education.

( -62- )

(62 )
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The studies of Faux(2000) and Watson(2000) aimed at
determining the effectiveness of the internet in the social
work and social studies. They indicated that using Internet-
only instruction may not the most effective in this field of
education but It can be effective when it is used as teaching
aid. The results of these studies guide the researcher to study
the effectiveness of using the internet as a teaching aid.

The study of Al-Heelah (2000) was descriptive. It aimed at
investigating the influence of using the Internet at home on
educational achievement. The results of the study indicated
that using the internet at home had negative influence on the
educational achievement. This result guide the researcher to
study the effectiveness of the internet at school or in the
classroom environment.

The study of Quesada(2001), investigated the effectiveness
of using the internet ready resources in teaching English
language grammar. The study is different from this study
because it dealt with using the ready resources on the internet
but this study uses the web site that is designed for the
purpose of it.

The studies of Dean(2000),Lindsey(2000} and Al~-
Fahad(2001) were quasi-experiment. They were close to this
study but they were different in many things:

e The study of dean concentrated on preparing the
teachers to integrate technology into their teaching so
that children or pupils will become capable and confident
users of technology including the internet whereas this
study concentrated on the effectiveness of the internet
on the achievement of pupils in the English language
lessons.
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e The study of Lindsey aimed at determining the
effectiveness of using the internet in teaching the
students of high schools whereas this study aimed at
determining its effectiveness in teaching the pupils of
intermediate schools.

e The study of Al-Fahad was very similar to this study
because the researcher designed a web site contained a
fixed lessons for the purpose of his study. But it was
different from this study because it measured the
effectiveness of using the internet in teaching students
Arabic language in the primary schools whereas this
study aims at determining the effectiveness of using the
internet in teaching English language in the intermediate
schools.

Finally, this study tries to investigate the effectiveness of
using the Internet as an assistance media in teaching English
in the intermediate governmental schools in Al-Madinah. It
studies the influence of the Internet in the real teaching
situation through the web site designed by the researcher for
the purpose of the study.
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Methodology of the Study

The design of the study includes the following procedures:

STUDY DESIGN:

It is a quasi—experiment study. Quasi-experiment is a type
of quantitative research design conducted to explain
relationships between and/or clarify why certain events
happen. This type of research design is used in the
educational field. The purpose of quasi—experimental designs
is to examine causality.

POPULATION AND SAMPLE:

The community of the study were all the male students at
the intermediate stage who learn English at governmental
schools ,second term 1423.AH in Al-Madinah Al-
Munawwarah region.

SAMPLE OF THE STUDY:

The sample of the study was 60 pupils from two
intermediate schools in Al-Madinah Al-Munawwarah. They
were chosen at random. The researcher wrote the classes’
numbers in small pieces of paper, then he put them into a
small box, he shook them and chose one at random. This way
was done in the two schools.

INSTRUMENTATION:
The researcher used three tools to collect the data. These
tools are the following:
(a).Pre—test
(b). Designing A Web Site:!
(c).Post—test

(a).Pre-test:
Both experimental and control groups were entered a
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pre-test in order to measure the homogeneity between the
treatment groups.
(b).Designing A Web site

According to (Spaulding , 1996):"Internet computers
provide valuable educational tools”. So that the researcher
designed a web site for the purpose of the study, this site
consisted of the following:
1.111 files were uploaded on the Internet. They were
divided into the following:
(a). 55 files of the pictures related to the lessons of the
experiment.
(b). 24 files of htm pages designed by front—~page program.
(c). 21 files of buttons that helps the visitors to move
between the pages of the site.
(d). 11 files of sounds related to the utterance of the new
words in each lesson.

The following diagram shows these pages:

Home page (main page)
v l Unit 21
page
Dictionary page Unit 20
page l
Lessons 384
Lesson 1 page
page k
Lesson 1
page
Lesson 2
page
Lesson 3 page
/ Talk it
Talk i program Lesson 4 program
page page page

“Talk it” program: is a program that enables the students to cut the passage or any English
word and paste it into it, then they click talk it button and listen to the passage or the word.
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CONTENTS OF THE LESSONS PAGES:
The pages have similar contents for the

eight lessons. The main items of these contents:
New vocabulary

The text of lesson

Summary of explanation

Homework:

The E-mail of the teacher written on the lessons pages to
receive the answers of homework and any comments from
the pupils.

THE PROGRAMS USED IN DESIGNING THE WEB
SITE:

To design the web site of the experiment, the researcher
used the following programs to help him in designing

processes.

[
Arsclute GIF Optimizer. Ink

1.Absolute Gif Optimizer

P4
9 Adobe Photoshop ~ —o=r=™
173

PERL,
]

3.Advanced HTML Optimizer Advanced FML Opimizeriik

1.

4 FrontPage2000  mmtrren

F

5. F]_aSh 5 FllashS.Ink

6.swish2 =™

GIF Animator (2).ink

7.Ulead gif animator

TESTING THE SITE:

The researcher began to design the site in 10/9/1422.AH
and finished at 2/11/1422.AH. Then, the site published on the
web in the same date on the following address:

68 J—
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www.geocities.com/binrobeig

After that, the lessons on the site were tested by many of
English language specialists. They checked the spelling and
grammatical structure of the lessons. Also the researcher
checked the site on the whole by advising the following site
(see Appendix 3):

Websitegarage.netscape.com

According to the advice of the educational speaahsts the
researcher changed the site address to the following:

B33.50megs.com :

(c). Post- test:

At the end of the experiment, both experimental and
control groups entered a written test to investigate the
difference between them and recognise the influence the
Internet.

VALIDITY OF THE TOOLS:

The researcher distributed- to more than 17 specialists in
English language, English teaching methodology , psychology,
and those who interested in the Internet applications from the
academic specialists—
the tools of the study which include:
~The objectives of the target lessons.

—~The designed test that measures the students’ achievement

in these lessons.

~The web site that was designed for the purpose of the study.
Then, the researcher received the modifications and

comments of the specialists and modified the tools of the study

according to them.

STABILITY OF THE TOOLS:

It was measured by testing and re—testing one group of 29
pupils (pilot study). (Not the experimental group and not the
control group). The results of these tests were examined

\
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statistically as the following:

Txy—{ZxZy)

R=

,\r
mEx® (Z1MIy _(ZyY

20x424-(98x116)

 [29x370-(98)°] [29x498-(116)"

i

12290-11368 928

v (10730-9604)-(14442-13456) + 1126x986
Correlation coefficient of Person = .88

Stability of the test was measured by using Spearman and Braun equality:
Coefficient of stability= .94

VARIABLES OF THE STUDY:

1. Independent Variable:
The Internet

2. Dependent Variable:
Pupils’ achievement in the results of the post— test of the
chosen lessons.

PROCEDURES OF DATA COLLECTION:
The study passed through the {ollowing procedural

steps:
1/ The researcher chose at random 60 pupils from two
intermediate schools, third year, in Al-Medina region. The two
schools are:
— Abdul-Rahman Al-Nasser intermediate school (experimental
group). The school has connection to Internet service,
computers and data show equipment.
_Abbad bin Beshir intermediate school (control group)

In order to choose these two schools, the researcher took
1 list of the names of the intermediate schools in Al-Madinah

—_70
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Al-Munawwarah from the general directorate of Al-Madinah
education zone. The list consisted of about 67 intermediate
schools. The researcher chose the two school in the same way
by which the students were chosen.

2/ The 60 pupils were divided into two groups; each group
consists of 30 pupils.

3/ 30 pupils were taught two units (8 lessons during 8 days).
The were taught by the researcher in the ordinary method
without Internet. (Controlled group)

4/ The other 30 pupils {experimental group) were taught the
same two units (8 lessons during 8 days) by using the Internet.
These eight lessons were uploaded on the private Web Site,
designed for the purpose of this study by the researcher.

5/ All 60 pupils entered the pre—experiment test to find out
their level in these lessons that they learned and to measure
the homogeneity between them.

6/ All the 60 pupils took the same post-test to recognize the
influence of using the Internet as a teaching aid device .

The experiment began on Tuesday, 19/1/1423 AH,
corresponding to 2/4/2002 AD and finished on Wednesday,
11/2/1423 AH, corresponding to 24/4/2002 AH. It took place
in two intermediate schools in Al-Medina Al-Munawwarah
city. the pupils in this school were taught the target lessons
with the assistance of the Internet.

STATISTICAL ANALYSIS OF THE DATA:

For the statistical analysis of the collected data the
researcher used ANACOVA to analyze the results with the
help of :

—Statistical Program of Social Sciences “SPSS”
-The Centre of Information, computer and Academic
Development in Um Al-Qura University.

The analysis of the data concentrated on the following to
illustrate the results:

71 /}
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_Tables

_And diagrams.

ANACOVA is an acronym for a procedure entitled Analysis
Of Covariance. It is an extension of the Analysis Of Variance
(ANOVA), but in addition, all the observations are “adjusted”
by (regressed on) a number of continuous variables. It is
useful to compare between two or more groups that are
different in their levels.

This procedure employs the statistic {(F) to test the
statistical significance of the differences among the obtained
MEANS of two or more random samples from a given
population. More specifically, using the Central Limit Theorem,
one calculates two estimates of a population variance.

« (1) An estimate in which the § squares of the obtained
means of the several samples is multiplied by R (the size
of the samples).

. (2) An estimate that is calculated as the average (mean)
of the obtained s squares of the several samples.

The statistic (F) is formed as the ratio of (1) over (2) or
0.05. If this ratio is sufficiently larger than 1, the observed
differences among the obtained means are described as being
statistically significant.

(Al-Sayad and Habeeb, 1989, 221-231)

AN p]
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ANALYSIS OF THE DATA OF THE STUDY

To simplify the analysis procedures, the researcher

arranged the results of the students in pre— and post—test n

the following tables:

1.Pre-test Score of The Treatment Groups:

(A). Control Group:

NO READING
SKILL IT
MARKS

SQUARE OF

COPREHENSION
MARKS

SQUARE OF

IT

WRITING
SKILLL
MARKS

SQUARE OF
IT

Wi~ nlon| L By =

3
3
3
2
2
1
4
2
1
2
2
2
13 2
2
1
2
2
1
1
1
1
1
]
1
1
1
1
3
1
1

_.a...x_n_\._:_.a._x_m_\.A_\_L_:,p.h_\_p..h..p..p.ﬁ..s.ha_x.b.h@(o(D

3
3
3
3
1
1
1
3
0
1
2
1
2
1
2
1
1
0
1
0
1
1
0
0
0
0
1
1
1
1

9
9
2]
9
1
1
1
9
0
1
4
1
4
1
4
1
1
0
1
0
1
1
0
0
0
0
1
1
1
1

Total 49

[{e]
w

36

72

N o |ojo|jo|o|jo(o OOOOOOOOOODOOOOOOODO—\O—‘

1

0
1

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
2

(-74-_ /=
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(B).Experimental Group:

SQUARE OF

IT

WRITING
SKILL

MARKS

IT

97

MARKS

45

SQUARE OF | COMPREHENSION | SQUARE OF

IT

82

READING
SKILL

MARKS

44

NO

10
11

12
13
14
15
16
17
18
19
20
21

22
23

24

25

26
27

28
29

30

Total
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2.Post-test Score for The Treatment Groups:

(A).Control Group:

NO READING | SQUARE | COPREHENSION | SQUARE | WRITING | SQUARE
SKILL OF IT MARKS OF IT SKILL OF IT
MARKS MARKS

16 16 16
16 16
16 16

16

(BSOS SIS IS TE S TS TN YN ] s Bl e el Byt Rred Bl el Bl B
SIBIRIN S| | RS N =S| ]| o5 B w|R]|2|S| @ RN @ B LN =

Aol mlalalalalalplm NN oo w|ww]|w| | M)A

s a|alnlalalalalalalsla|s|Dis A A Ao s s|ojo|jojo|5|©

alalalnalala| it alaino| ] il o ofwlwlwldl | A A

C)OOOD—LOODOODOOOAO—\—\AAOO—LOO—*GE\)

Total

(9]
4

163

(o]
[

D ||| mjala|a|a|slalafa]alalnlsda]aln|nlolo|o| s 5le

—_—
h M

-
w

NE
o
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(B).Experimental Group:

RO | READING | SQUARE | COMPREHENSION | SQUARE | WRITING | SQUARE
SKILL |OFIT |SKILL OF IT |SKILL |OFIT
MARKS MARKS

1 4 16 4 16 4 16
2 4 16 4 16 4 16
3 4 16 4 16 4 16
4 4 16 4 16 3 9
5 4 16 4 16 2 4
6 4 16 4 16 2 4
7 4 16 4 16 1 1
8 4 16 4 16 1 1
9 4 16 4 16 1 1
10 4 16 4 16 1 1
11 4 16 4 16 1 1
12 4 16 4 16 1 1
13 4 16 3 9 0 0
14 4 16 3 9 1 1
15 4 16 4 16 0 0
16 4 16 2 ] 1 1
17 4 16 3 9 0 0
18 4 16 3 9 0 0
19 4 16 3 9 0 0

20 3 9 2 4 1 1

21 4 16 2 4 0 0

22 4 16 2 4 0 0

23 4 16 2 4 0 0

24 3 9 2 4 0 0

25 3 9 2 4 0 0

26 3 ) 2 4 0 0

27 3 9 1 1 0 0

28 3 g 1 1 0 0

29 2 4 0 0 0 0

30 2 ] 1 1 0 0

Total| 110 414 86 288 28 74

N —
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Analysis of Data:

Data collected for the hypotheses of the study was
analyzed using Analysis of Covariance procedures(ANACOVA),
and a ninety—five percent confidence level (0.05) was used as
the criterion level for determining statistical significance.
Before discussing the analysis, attention should be paid to the
following abbreviation appeared in the tables of the analysis:
DF: Degree of Freedom
MS: Mean of squares.

SS: Sum of squares.
Sig: statistically significant difference

First:
Measuring The Homogeinity of The Sample:

To maintain homogeneity between the control group and the
experimental group, the researcher analized the results of the
pre—test for both group in each hypothesis according to the
following table:

(1). The Results Analysis for The Pre-test of Reading Skill:

FRRSULTS N MEAN | STD DEV
Control 30 1.633 0.809
group
EXPZQ‘E;“MI 30 1.467 0.776
Table (1A)
iz::goonf DF SS MS F sig
Between 1 0.417 0.417 0.663 0.419
groups
Residual 58 36.433 0.417
Total 59 36.850
Table (1B)

From the values indicated in tables 1Aand 1B the two groups
are homogeneous according to the results of pre—test for

1 -78-
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reading skill and there is not a statistically significant
defference (sig=0.0419).

(2).The Results Analysis for The Pre-test of Comprehension
Skitl:

Resurs EA
Control 30 1.200 0.997
group
Experimental 30 1.500 1.009
group
Table(2A)
Source of DF SS MS F Sig
Total 1 1.350 1.350 1.343 0.251
Residual He 58.300 1.005
59 59.650
Table(2B)

From the values indicated in tables 2Aand 2B the two groups
are homogeneous according to the results of pre—test for

comprehension skill and there is not a statistically significant
defference (sig=0.251).

(3).The Resuits Analysis for The Pre-test of The Writing Skill:

Pég?s'gffg N MEAN | STD DEV
Control 30 0.667 0.254
group
Experimental 30 0667 0254
group
Table (3A)
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Between 1 0.000 0.000 0.000 1.000
groups
Residual n8 3.733 0.0644
Total 59 3.733
Table (3B}

From the values indicated in tables 3Aand 3B the two groups
are homogeneous according to the results of pre—test for

writing skill and there is not a statistically significant
defference (sig=1.000).

Second: Measuring hypotheses of the study:

(H1). There are significant differences between pupils who
learn English language with the help of the Internet and
who learn it by the ordinary methods in the skill of
reading according to the results of the post-test.

oot | VB AL
CGROUPS s it bty [ i
Control 2.100 1.029 | 30

group

Experimental 3.667 0.606b 30

group

Total 2.8833 | 1.15611 | 60

Table(4A) :
This table indicates the means of reading skill mark (4marks)
for the treatment groups in the post—test

Source of variation |©  SS .- DF - | MS. CFo Lo osig
Pre—effect 6.968 1 6.968 11.546
Experimental factor | 33.092 1 33.092 54,835 .000
Error 34.399 57 603
Total 577.000 60
Corrected total 78.183 59
Table(4B}
(-80- _J
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Table 4B indicates that there is a statistically significant
differences btween the controll group and the experimental
group at (P=0.05) with the degrees of freedom (1) , (58), and
the value of F=54.835. According to this value, the first
hypothesis is accepted. Also,Table 4A indicates that the mean
of the experimental group(3.667) is more than the mean of the
control group(2.100). This means that the statistically
siginificant difference is an advantage of the experimental
group

1D

Post-test of controll group-Reading skill

5

T 3 5 T 8 11 13 15 A7 19 21 23 2 2 =™

stodants
Diagram (1){control group}

459

4.0

354

3.0

25

204

Post-test of expesimental gruop-Reading skill

T 3 5 7 3 11 13 15 17 19 21 2 25 2 29

students

Diagram{2) (experimental group)
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‘The above diagrams indicate obviously the significant difference between the
marks of reading skill in the post-test.

(H2). There are significant differences between pupils who
learn English language with the help of Internet and who
learn it by ordinary method in the skill of understanding
(comprehension) according to the results of the post—
test.

“GROUPS'.

Control | 2.067 | 1112 | 30
group
Experimental 2867 1196 30

Eroup

Total 2.4667 1.2139 60

Table (5A}
'Source of variation SS | DF | MS |  F sig
Pre—eiffect 10.550 1 10.550 9.044
Experimental factor { 12.615 1 12.615 10.767 002
Error 66.784 57 1.172
Total 452.000 60
Corrected total 86.933 59
Table (5B)

Table 5B indicates that there is a statistically significant
differences between the control group and the experimental
group the degrees of freedom (1), (57), and the value of
F=10.767. According to this value, the second hypothesis is
accepted. Also, Table 5A indicates that the mean of the
experimental group(2.067) is more than the mean of the
control group(2.867). This means that the statistically
significant difference is an advantage of the experimental
group. The difference between the groups in “comprehension”
is found less than the difference between them in reading. The
main of experimental group marks in reading skill post-test is
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(3.667) opposite 0f(2.100) for control group. But, in
comprehension post— test, the main of experimental group is
(2.867) to (0.067) for the main of control group.
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Diagram(3) (control group)

5 5
=
&
£
[
g
[+)
Q
[N
=
2 31
(1]
&
=
E
= 21
g
@
-
21y
[7:]
2

f 3 5 7 9 4 13 15 47 19 21 . 25 27 B

students

Diagram (4)(Experimental group)
Diagrams (3) and (4) indicate obviously the significant differences
between the treatment groups inthe marks of comprehension skill in the
post—test.

#3). There are significant differences between pupils who
learn English language with the help of Internet and who
learn it by the ordinary method in the skill of writing a
composition according to the results of the pos—test.
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POSTZIEST.,
OF THE TWO
. GROUPS,
Control 0.633 1.129 30
group
Experimental 0 933 1 285 30
group ) :
Total 7833 1.2086 60
Table(6A)
Source of variation 55 DF M3 F sig
Pre-effect 6,344 1 6,344 4 607
Experimental factor 1.350 1 1.350 980 326
Error 66.784 57 1.172
Total 78.489 60
Corrected total 86.183 59
Table(6B)

Tables (6A)and(6B) illustrate that there is not a statistically
significant differences between the the control and
experimental group in writing skill according to the post—test
at the degrees of freedom (1) (57) and the value of F=.980.
Also, there is almost no difference between the means of the
marks of writing skills for the two groups in the post—test -
Mean of control group=0.633
Mean of experimental group = 0.933
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59

Poat-test of controll group-Writing akill

L A

13579111‘3'1‘517192123552721

students

Diagram(5)}control group)

Post-test of experimentai group-writing skill

135?91113151?192123‘252729

students

Diagram(6)
(experimental group)

The above diagrams (5) and (6) indicate that there is no a
statistically significant difference between the treatment groups in the
marks of writing skill according to the post-test results.
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So, the third hypothesis 1s not acceptable according to this
result. It should be as the following:

¢ There are no statistically significant differences
between pupils who learn English language with the
help of Internet and who learn it by the ordinary
method in the skill of writing (a composition)
according to the results of the pos—test.
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DISCUSSION OF THE RESULTS
AND
RECOMMENDATIONS

According to the analysis of the data and the observations
of the researcher, Using Internet in teaching English language
for the intermediate stage is more useful than using the
ordinary methods and teaching aids. The researcher observed
that the pupils who learn with help of Internet seem to be
more interactive with learning the lessons and doing
homework. They have more enthusiasm to learn English
language.

The Findings of The Study According to The Analysis of Data:

1. There statistically significant differences between the
students of the experimental group and the students of the
control group in the reading skill marks according to the
results of the post—test.

e T MEAN

Control post test
Experimental post—
test
Total

1.028 30
6065 30

1.1511 60

Table (7)
As indicated in the table, the difference is clear between
control and experimental groups. The mean of the control
group marks in the post-test is “2.17 out of 4 marks in the
reading skill test, whereas, the mean of the experimental
group is “3.6” out of 4 marks. This means that the mean of
students’ marks in the experimental group is “%90” from
the full mark of reading which is “4”, whereas, the control
group students got only “%52.5”
The result reflects the effectiveness of the Internet.
Students of experimental group were enforced to read the
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instructions for moving into the pages of the sites. Also, The
program of “talk it” helped them to improve their reading skill.
This result ensured by the study of Lindsey(2000) (see p53)
and the study of Al-Fahd(2001) (see p59).

_There are statistically significant differences between the
students of the experimental group and the students of the
control group in comprehension marks according to the to the
results of the post—test.

ATy

Control post test
Experimental post—
test

Total

Table (8)

As in the table above, the difference is clear between
control and experimental groups. The mean of the control
group marks in the post-test is “2.06” out of 4 marks in the
comprehension skill test, whereas, the mean of the
experimental group is “2.8” out of 4 marks. This means that
the mean of students’ marks in the experimental group is
“0,70” from the full mark of comprehension which is “47,
whereas, the control group students got only “%51.5"

This result came from the help of the dictionary page, the
opposite words, the general questions about the lessons were
available on the site all the time.

_There are no statistically differences between the students of
experimental group and the students of control group in the
writing skill marks according to the results of the post-test for
each group.

Control post test 1.1290 30
Experimental post— 1.2847 30
test
Total L 1.2086 60
Table (9)
1
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5 ).

As in the table above, the difference is not clear
between control and experimental groups. The mean of the
control group marks in the post-test is “.63” out of 4 marks in
the writing skill test, whereas, the mean of the experimental
group is “.93” out of 4 marks. This means that the mean of
students’ marks in the experimental group is “%23.25" from
the full mark of writing skill which is “4”, whereas, the control
group students got only “%15.75”. There is not statistically
significant difference between the two groups in the writing
skill.

After correcting the post—test, the researcher asked the
students of experimental group about the reasons of their
lower results. They said that the main reason of this
undesirable result was copying and pasting the senterices of
the practical composition directly from the site to the E-mail
of the teacher.

Recommendations of The Study:

(A). Recommendations for Effective Using of The Internet:

From the results of this study, the researcher recommends
to:
1.implemet the Internet in teaching English as foreign
language in Saudi Arabia intermediate schools.

2 Train the teachers of English language in the intermediate to
be able to use the Internet effectively in the learning process.

3.Train the teachers of English language in this stage to be
able to design the educational web sites.

4.Build programs for training pupils to use the Internet for
educational purposes effectively and independently.

—(-90-)
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5.Provide the intermediate schools with computers and the
necessary equipment for the Internet connection service.

6.Make a yearly competition in designing English language
lessons sites for English teachers.

7.Design programs to help the pupils to lean English language
effectively.

(B). Recommendations for Future Studies:

For future studies, the researcher recommendations are:

1 Further studies about the effectiveness of Internet in
teaching English language in the intermediate schools, with
concentrating on listening and speaking skills, should be done,

2.Making more studies last more time than this study
(complete term/year) about the effectiveness of the Internet in
teaching English language in the intermediate schools.

3.Studying the effectiveness of the Internet in teaching English
language in the other educational stages.

4.Doing further studies about the effectiveness of the Internet
in teaching the writing skill of English language.
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Conclusion

From the good results of this study, the researcher had a
good confidence to continue in designing the site for all
English courses in the intermediate stage. The designing
process was seriously begun.

We hope to continue the serious efforts by the other
researchers for the sake of improvement of teaching English
language process and the whole educational environment.

At the end of this study, it should be realized that this
endeavor is not exactly perfect, because “Perfection is a
divine of God”. But it was a try to get something useful for
teaching English language in the intermediate stage by using
modern and effective teaching aids.

Praise be to Allah and blessings and peace be upon the
prophet Mohammed (peace be upon him).

Abdullah Al-Mohsin Al-Harbi

Safar 1424 .AH/2003.AD
P.0.BOX/2144,

AL-MADINAH AL-MUNAWWARAH,
SAUDI ARABIA
E-MAIL:te1422(@yahoo.com
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Appendix (1)
The Tool of the Study
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The importance of the study:

The importance of the study can be summarized as the
following:
1.The need for getting the benefits from the wide
information resources on the Internet network.
9 There are only a few studies about this topic, and as the
researcher Knows this study may be the first in Saudi
Arabia, in this subjects and proceqdures.
3.The need for using Internet in teaching English as a
foreign language.
4 The need for a new enjoyable media in teaching English
as foreign language.
5.The necessity of using the Internet to Insure the learner’'s
participation.
6.The need for maximizing the implementation of the
Internet in teaching English language ‘n this stage of
schooling programs.

The purposes of the study:

The study has the following purposes:

1. Investigating the effectiveness of Internet in teaching
English as foreign language.
9 To find out the differences between the traditional methods
and the Internet method in teaching English.
3.To find out the effect of the Internet on the learners with
respect to the acquisition of English.
4 To find out how we can develop the use of Internet in
teaching English in order to elevate the learners’ standard in
English language.

o Study design:
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The importance of the study:

The importance of the study can be summarized as the
following:
1.The need for getting the benefits from the wide
information resources on the Internet network.
2. There are only a few studies about this topic, and as the
researcher knows this study may be the first in Saudi
Arabia, in this subjects and procedures.
3.The need for using Internet in teaching English as a
foreign language.
4 The need for a new enjoyable media in teaching English
as foreign language.
5.The necessity of using the Internet to insure the learner’s
participation.
6.The need for maximizing the implementation of the
Internet in teaching English language in this stage of
schooling programs.

The purposes of the study:

The study has the following purposes:

1. Investigating the effectiveness of Internet in teaching
English as foreign language.
2 To find out the differences between the traditional methods
and the Internet method in teaching English.
3.To find out the effect of the Internet on the learners with
respect to the acquisition of English.
4 To find out how we can develop the use of Internet in
teaching English in order to elevate the learners’ standard in
English language.

e Study design:
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It is a quasi—experiment study. Quasi—experiment is a type
of quantitative research design conducted to explain
relationships between and/or clarify why certain events
happen. This type of research design is used in the
educational field. The purpose of quasi—experimental designs
is to examine causality

» Community of the study:

The community of the study will the pupils who learn
English language at the intermediate schools in Al-madinah
region.

o Sample of the study:

The sample of the study will be 60 pupils from two
intermediate schools in Al-Madinah Al-Munawwarah. They
will be chosen at random.

¢ Variables of the study:

1.Independent Variable:
1. The Internet

2 Dependent variable:
An achievement of pupils in English language lessons.

Tools of the study:

(A). Pre—test: (to determine the level of pupils in English
language.)
(B). Designing a web site: (for the purposes of the
study.)
(C). Post- test: (to measure the influence of Internet on
the target pupils.)

A. Pre—test:
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This test will be applied before the researcher
starts the experiment to recognize the
background of pupils about unit 20/lessons 1—4
and unit 21/lessons1-4. It will be applied on all
chosen pupils of third year intermediate in the
two schools.

e Validity of the tools:
By judgment of the interested specialists.

¢ Firmness of the tools:
Will be measured by testing and re-testing one group
of the pupils. {(not the experimental group and not the
control group)
The test will be as the following:
1.Read the passage:

One evening, Al-Junaid Al-Baghdadi was sick. He
did not go to the mosque. At prayer time, a thief
entered
Al-Junaids house. The thief wanted money but there
wasn't any in the house. So he took a new thobe,
which was in Al-Junaids bedroom.

Now Al-Junaid was a good man. He heard the
thief, but
He said to himself, “The thief probably needs the
thobe more than I do.” So he decided to do nothing.

(4marks for reading)
#Answer these questions from the passage:
(a). The title of this passage Is.

1. a thief 2. The stolen thobe 3. Al-
Junaids house

(b).When did a thief entered A 1-Junaids house?
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( ¢ ). What did Al-Junaid decide to do?

(3 marks)
2.Fill in the blanks with right words:

comfortable pilot tool helicopter  sells
(a). A saw is a which cuts wood.
(b).A is a person who flies planes.
(). It feels )
(d). A is a machine, which flies in the air.
(e). A shopkeeper is a person who things.

(5 marks)

3.Write the opposites of the following words:

sugar-
rough:
quiet: (3 marks)

4. Write a composition about “What is a bicycle?” Use these
words to help you:

vehicle_ human_ two wheels_ Pedals _ a chain _
moves _ a cyclist

(5 marks)
B. Designing a web site:
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The following diagram indicates the 10 pages of the web site:

The researcher designed a private web site consists
of four pages. Each page has one lesson on it. The

pages have similar contents for the

four lessons. The main items of these contents:

New vocabulary

The text of lesson
Summary of explanation
Homework

The E-mail of the teacher to receive the answers of

homework and any comments of the pupils.

Home page
{Main page)
Dictionary Unit 20 Unit 21 W
page
Dictionary
page
Lesson 1 L 1 L I
€550n £5300
age
pag Lesson 2 page page
page
v
Lesson 3
page
Lessons
3&4 page
N
Talk it
program page
Talk it
program page
NPT
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+ Talk it program is for helping pupils in reading passages and
new words.
1.Lessonl:
e The behavioral objectives of lessonl:
At the end of the lesson pupils will be able to:

No | Objective

1 Recognize the meaning of new words: person, mice, thing, animal
and wool.

2 Learn to classify creatures: persons, animals and things.

3 Define persons (e.g, a pilot), animals (e.g, a wolf), and things (e.g, a
key)

4 Write at least three relative clauses with “that”

5. Write the answers of three questions
. (Homework).

o Content of the lesson :

what's a mechanic?
A mechanic is a person lhat repairs cars.

A, Fiagl, look at these.

i1, peopie {persors)’

.7—2. anuﬂ_:?.is ) ;

!
i
i
|
}

] Y )
mermeier | _wemy L awenn el
copy for lesson 1 from pupil’s book.
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2. Lesson 2:
« DBehavioral objectives of lesson 2:
At the end of the lesson pupils will be able to:

No Objective

1 Recognize “who” and “which” in relative clauses (subject position
only)

2 Classify and define things (tools, machines, instruments).

3 Differentiate between the use of “who” and “which” {according to
the sort of subject)

4 Read at least two relative clauses with “ who” and “which”.

5 Write at least three relative clauses with “who” and “which”

e Content of the lesson: (look at next page)

AL oo at thess wo sentantes
A teacher is a person who teaches children.
A koy is a thing which opens doors.

Eia person’’.. i  who ..

[ anngy | ween... |
B. tiow listen and answer iite Quasticns.,
i which picture shows a hatcopler? 2. vvhich picture shows a saw’™
3 which picture shows a horse? 4.  Which piciure shows a poner
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3. Lesson 3:

Behavioral objectives of lesson 3:

At the end of the lesson pupils will be able to:

No | Objective

1 | Recognize the meaning of new words: argument,
decide, feel, steal, thief.

9 | Read at least one paragraph of the passage
correctly.

3 | Write three answers for the questions on the

subject of the passage.

Content of the lesson
The following is the passage of lesson 3. It was taken
by scanner “Fine reader program” from Pupil’s book,
pll3:

The stolen thobe
One evening, Al-Junaid Al-Baghdadi was sick. He
did not go to the mosque. At prayer time, a thief
entered At-Junaid's house. The thief wanted money
but there wasn't any in the house. So he took a new
thobe, which was in Al-Junaid's bedroom.

Now Al-Junaid was a good man. He heard the thief,
but he said to himself, "The thief probably needs the
thobe more than I do." So he decided to do nothing.

The next day, Al-Junaid went to the market. He
heard an argument between two men. He asked,
"What's the problem?"

"Well," said one of the men, "l want to buy this thobe
from him but
I think he stole it.”
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Al-Junaid knew the thobe. It was his. Then he knew
that the second man was the thief. Again he decided
to do nothing. In fact, he said he knew the thobe
wasn't stolen. Then he said he would buy it himself.
Of course, the thief felt terrible, Il¢c went to Al-
Junaid. He

Said he was sorry. He decided to become a good
Muslim

and never steal again.

4. Lesson 4:
Behavioral objectives of lesson 4:
At the end of the lesson pupils will be able to:

No | Objective

1 Recognize the meaning of new words:{crankshaft), (drive

shafi), move, pedal, vehicle, and whecl.

2 Do at least a four—sentence oral composition
34 Write at least four— septence compasition about

“a car’

Content of lesson 4:

-

s aam s - P
\; Amﬁ.m‘du-mmeum-nnrwwﬂtmml
T e phohie. windty e 2 o
mng-w'ﬂ L TP G yRALe R e v eo D <x Biary oyt G- S mepcd .

vilhat e 5 ERFT
1 e 1 B ECIRS. ey Lpe e worcts i i D [T RN byt gy T wal
gL SeeingT. Pepuriaing, W e o I ST e i yrm v e EWR
- N

ek -of AR

Virite & Paragvepn eikh the tike, “Ahat o owm oed T
L Lp worsa in the e

copy for lesson 4 from pupil’s book
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5. Unit 21 lesson 1:

At the end of this lesson pupils will be able:

No Objective

1 Acquire the meaning of these words: afraid, angry, embarrassed,
surprised.

2 Acquire the structure It/He looks + adjective together with some
new adjectives showing emotions .

3 Practice the new structure and vocabulary in a game (face miming)

Content of lesson 1:

:

ook g e piclures ang read the sentssoo .

Then miske more sentences from the woids.
A. It lnoks heavy. It looks light.

B. He locks happy. He looks sad.

2. light

3. afraid

rappy

5. embamassed

Copy for lesson 1




—'\Appendixes ),

6. Lesson 2:

At The of the lesson pupils will be able to:

No Objective
1 Acquire the meaning of the following words: comfortable,
uncomfortable, feel, smell, sour, sweet.
2 Write at least 2 sentences using the new words

Content of lesson 2:

it smells good. i smells bad.

wonG TRE pictares and read seriterces, wile tham o your copyboor,

1. It smetis good, D = U a I Lo
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AN

7.Lessons 3&4:

At the end of the lesson pupils will be able to:

No

1 Acquire the meaning of the following words:

shook, sugar, thought, to water.

[\

3 Answer at least 3 questions about the passage.

Content of lesson 3:

The proof of the pudding is In the eating.
ook a piclures. Then read the slory

In English, there is a saying., ~The proof of the pudding is in ”
e eating.” #t means that you shoutd not judge sormething until

you iry it yoursell, Here is a story about Joha wheh shows this
clearty. 3 W A S s

Joha iiked sweat things. s
Orw day e wanled (o gal /Ar
somathing swesl. e looked ,_'(
avarywher in e House bl 3
he could et fna snvifang

‘or actong tirmo Fand by, T

one asmall box i a ‘-ﬁ y
t renen cupboard :

ona e
PRUTERTIVERE
comttung oaeel G

Copv for lesson 3

Objective
Bag, find, judge, powder, proof, pudding, rough, a saying,

Read at least 5 sentences from the passage correctly.
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e Content of lesson 4:

He pickad it up and shook it.
*Hmmm,” he said. "k sounds
imaresting.” Then he opaned it

Insicle ha tound a bag. The ‘
powder in the bag tooked
white. Heiel ft. 1t telt rough. \\

He smelled it. 1t smeflled all right,
“it's sugar,” he thought, and
his mouth began to water.

He pieka
toup and
shODK &

He opered the bag 2nd pushad
“a spoonin. Then he pul the spoon
intc his mouth. He stopped. [t tasted

ieribla! 1t wasmt sugar! It was sait!

It fait rough

Scanner copy for lesson 3, Unit 21

(1S
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(C). Post~- test:

This test will be after the experiment to measure the
influence of implementing Internet in teaching the previous
four English lessons.

1.Read the passage:
One evening, Al-Junaid Al-Baghdadi was sick. He did
not go to the mosque. At prayer time, a thief entered
Al-Junaids house. The thief wanted money but there wasn't
any in the house. So he took a new thobe, which was 1n Al-
Junaids bedroom.
Now Al-Junaid was a good man. He heard the thief, but
He said to himself, “The thicf probably needs the thobe more
than [ do.” So he decided to do nothing.

(4 marks for reading
#Answer these questions from the passage:

(a). The title of this passage is ===+
1. a thief 2. The stolen thobe 3. Al-Junaids house
(b).When did a thief entered A 1-Junaids house?

(¢). What did Al-Junaid decide to do?
(3 marks)

2 Fill in the blanks with right words:

comfortable pilot tool helicopter sells

(a). A saw is a . which cuts wood.

(b). A is a person who flies planes.
(c). 1t feels
- 116
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(d). A is a machine, which flies in the air.
(e). A shopkeeper is a person who things.
(5 marks)
3. Write the opposites of these words:
sugar.
rough:
quiet:
(3 marks)

4. Write a composition about “What is a bicycle?” Use these
words to help vou:

vehicle. human_ two wheels_ Pedals _a chain _moves _a
cyclist

( 5 marks)

{117 }
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Appendixes

The Web site (10 pages for 8 lessons)
The test

. The table for listing the names of pupils and

their result in the test.

. Table for listing the marks of the test

according to study hypothesis.
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ol ) u%ﬂ;

b /612 50mans.com £ J.0% ]

Unit 20

leascxccrry 4

hﬂpJ,’vmwgeuute&mm}bmmbeuq}dlahtm e_i g

T-I.le wo“‘!._ . L.!ﬂ\ :‘ Themﬁmhg : l.ntu.. ‘
mice 3 | | dﬁr
person ' uﬂ&
wopl L JM
who . di’-l-“ i & o
ich Bl it o1 § W
Htool {1

-

Vizf coma LT

.:1

s ||

preot éﬂc}.aﬁﬂ@ﬁ@'g‘bqe;% hxmeedm'r_q Ej'. MSN Mess 5% ...Dictionary H"‘"Eﬂ

copy for the dictionary page on the web site designed by the researcher
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“Tiks[| _ PE-Be-EOERINEG: +—=»1
e ks dyl Uk BRECE L
J-h‘{’i E o . _ hitp:J e gaccitios.com/bintobaig/lassond im Eid.ﬁ“l

- | @j O RN < Humwgeucmss.cum;bmmbe:qfhssnm _
ek BE 2T ﬁ@mg-w@gj lprocedures... ] | .MSN Mess 3 .- - lesson @l ||mm
copy for lesson 1 unit 20 as 1t is online.

Machines

,;x/"

A

3 screw-driver

sH @ ||
Tt G R P08 b LRy | One ¢ 21 proced.. B]|... MSN ) .- two £

copy for lesson 2 also

— 120 J
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ENGLISH FOR SAUDI ARABIA
THIRD YEAR INTERMEDIATE

One evening, Al-Junaid Al-Baghdadi was sick. He
did nat go to the mosque. At prayer time, 2 thief :
entered Al-Junaid's house. The thiel wanted money but :
there was not any in the house. So He took 2 new thobe 1
which was in Al-Junaid's bedreom.

Now Al-Junaid was a good man. He heard the thief,
but be said to himself, " The thief probably needs the
thebe meore than T do.” So he decided mothing.

The next day, Al-Junaid went to the market. He

heard an argument hetween two men. He asl.ed,
4

e A.@cwmwm@@aﬂt H|wo
cCopyv for lesson 3 page on the Internet |

SEQIDEG -5l
ok Jl ddd BSTGTS |
bt/ fwww. geocities comfbinrobety/lesson_4.htm EIJP J

sA® | oLl 3 Al sy e i B

ot BCE AR L WO Ly T ) Em 2T M5B [

copy for lesson 4 ,unit 20 as 1t is online.

—(121 )~
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& @l=- s @I&Dlﬂ@lﬁ} @ <« -
Lol gt T &gm e |

http:f fermer.goociins. com/binmobeigwe1-2.htm a O e l_

LISH FOR SAUDE ARABIA

jt21 34

pudding is.inthe eating

. he sald.b"It sounds interesting. 'I'hen he
[Ider in the bag locked wlnte. He felt lL I'elt

s g
p Y Es@mmmg‘wwll Mlpr @]]--Hé“ I Mﬁlcu o Ii.il =
copy for lessons 3&4, unit 21

B

IPRLTIE- pr... Ejl et | HE] ly
copy for the page of Arabic explananon for Talk it program
Kingdom of Saudi Arabia
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Ministry of Education
General directorate of Al~Madinah education zone

Name:

Class:

1.Read the passage:

One evening, Al-Junaid Al-Baghdadi was sick. He
did not go to the mosque. At prayer time, a thief
entered
Al~-Junaids house. The thief wanted money but there
wasn't any in the house. So he took a new thobe,
which was in Al-Junaids bedroom.

Now Al-Junaid was a good man. He heard the
thief, but
He said to himself, “The thief probably needs the
thobe more than [ do.” So he decided to do nothing.

#Answer these questions from the passage:
(a). The title of this passage is ===

1. The thobe 2. The stolen thobe 3. The
stolen.

(b).When did a thief entered A 1-Junaids house?

(¢). What did Al-Junaid decide to do?

2 Fill in the blanks with right words:

SOrry

pilot tool helicopter  sells

—_ 124 )
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(a). Asawis a , which cuts wood.

(b). A is a person who flies planeé.

(c). He went to Al-Junaid. He said he was

(d).A_____ _is a machine, which flies in the air.
(e). A shopkeeper is a person who things.

3.Write the opposites of the following words:

sugar-

rough:

quiet;

4. Write a composition about “What is a bicycle?” Use these
words to help yvou:

vehicle_ human_ two wheels_ Pedals _a chain _ moves _a
cyclist
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Table for listing the names of the pupils and their results in the

pre-test and post-test

NO | NAME OF THE PUPIL

PRE-
TEST

POST-
TEST

MARKS | MARKS

©| co| ~| & ;o] bj W N~

—
o

—
e

-—
&

-t
W

—
.p.
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o

i
(o2}

—
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—
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-
[{e)

N
o

k™)
—

N
ha

2
[4%

N
=

™
n

N
o

]
-~
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[#2]

N
{=]

W
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{ €s 5

This table for listing the marks according to the hypothesis of the study:

NAME OF PUPIL READING COMPREHENSION WRITING
SKILL MARK | MARKS SKILL MARK
(127
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Appendix (2)
The Names of the Specialist
Who Judge the tools of the
study
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No | Name | Specialization | Place of work |
1 Dr. Mosa Saleh Al-| Associate Professor, | College of
Habeeb department of | Education, Um Al-
curriculum and | Qura university
teaching methods
2 Dr. Ahmad Al-Sagaff Associate  Professor, | College of
department of | Education, Um Al-
curriculum and | Qura university
teaching methods
3 Dr.Abdul-Aziz Gogandi Associate  professor, | College of
department of | Education, Um Al-
curriculum and | Qura university
|_teaching methods |
4 Dr.Fareed Hakeem Associate  professor, | College of
department of | Education, Um Al-
; curriculum and | Qura university
‘l teaching methods |
5 Dr. Sultan Al-Juhani Assistant College of |
Professor, department | Education,
of cumiculum and | King Abdul-Aziz
teaching methods | university i
6 Dr. Zein Al-Raddadi Professor, department | College of
of psychology Education,
King Abdul-Aziz
university
7 i Dr.Ali Dweidi Associate  professor, ;| College of |
department of i Education,
instructional Media King Abdul-Aziz
I university
8 Dr.Masha’an AL-Oteibi | Associate  professor, | College of
department of | Education,
curriculum and | King Abdul-Aziz
| teaching methods university :
9 Dr.Nasser Al-Qadhi | Assoctate  professor, | College of '
: department of foreign | Education,

110

Dr.Wajeeh Abdul-Rahman

languages (English% King Abdul-Aziz |
_language) | umiversity
Associate  professor, | College of
" department of foreign ; Education,
| languages (English | King Abdul-Aziz.-
| language o umiversity

(129~
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11 Dr.Obeid Kbeiri Professor, English | College of
Language Department Education (girls) in
Madmah
12 Dr.Heitham Sab Associate  professor, | College of
department of foreign | Education,
languages (English | King Abdul-Aziz
language university
13 Mohammed Al-Mohanna Supervisor of English | Ministry of
language education
14 Faisal Al-Basri Supervisor of English | Al-Madinah
Language general directorate
of education zone
|
15 Ali Saleh Al-Jabri Teacher of English | Khalid bin Al
language Waleed secondary
school, Al-
Madinah 1
16 | Adil Al-gaidi Teacher of English | Abdul-Rabman Al-
language Nasser
intermediate a
1 school |
17 Tareq Hamed Al-Harbi Teacher of English | Abbad Bin Besher
Language Intermediate
School ]
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Appendix (3)
The Result of Testing the Site
With the Help of Another Site
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. /SPNET/cdow 5 Web Site Garage: Surnmary Report - Microsoft Tntémet Explorer a2
YeeE-BEE I|E§@@Iﬁ:l® <9

Diagnostic Reports Mechanic's
{Click on a diagnostic for a detalled repar) Recommendations
%Egn':m—?t;biﬁ [ Excaltest M Saed [ Foir [] Poer

IRagister-t!

l;{:a(;f:zslt (] Excellent [] 6oed [ Foie M Poer |20d <NETA> [a0S

Load Time (] Escettent [ Gaad [ Feir [ﬂ Pour

Dead Link M txcallen [] 6oed [J Foir [ Pour

. . Unable to get Link Popularity
Litik Popularity Check

Speliing M excellen [ s00d [J for [ toer
HTML Design [ excellest [ Gocd & Faie [ Paes |
] )
X
Higyd Werhazic, W Sile Garage
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Appendix (4)

Formal Request from Um Al-Qura University to Al-Madinah
General Directorate of Education
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Appendix (5)
The Formal Letter From The General Directorate of Al-Madinah
Education Zone to the Target Schools
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Appendix (6)

Samples from Experimental Group Students
Homework
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‘ e clades” gl kil el
-meumsaszatzqs&mwg&mmasummm &mis=7 Ed.fﬁ .

B -y
? "4. ‘E‘ﬂfmw;ﬂ':wr
oy £ -

LELE -

AI ) A porter is a person who

cames /uggage in the afrport.

aal chugh SE0413 4k unit 21 lesson2 ol S des) Jund
¢heck n das ot SELO4/13 6k unit7] lessin2 oalall sl deal Juod
: gZ.F,rT_EDSE 2ea) Jugd Friod12 10k unit21 lesson 2 oeled ol sl Juod
: .EQML Al Sugh Fri04/12 3k Homework Unit2] lessonl
: Addresses .
et et & i 4 Tue 04/09 3k v home work
Search :
1 Cotigns 4 qazl yagooh Tue 04709 2k gl
F?j Mad Addd ang & 3 TueGay 3k [none
{ Help Desk : : i sy
q  Sign Out H galall_Jomd Sat G4/06 1k umit 20 lesson 2
™ Aletme el St 04/06 1k wmit20 lessonl
i wh . i
| P actuew & LA _dead 8¢t 04/06 1k 1nit 20 lesson 1 o
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] @
R

. B

J% [ DUNIO0I & e-2ch?SncBE4d=E761aBebD)I7DSMnkms g-MSG1 018362175 43R store 206228len-22728 mis-22 &

.

What is a car *

A car is a vehicle which has §
a petrol engine and four
wheel . There is crankshaft
which turns a drive shaft .
The drive shaft . drives the
back wheels which move the car

-K-:n_. L - BT

TR R R, T _.

1. He found a small box a kitchen
cupboard .

BFalders
1 Addresses

2. He think it is sugar .

vasmos || 3 Because it wasn't sugar it was salt .

Help Deak ek
Sign Out i

[ fenme | § Jni
i 5‘-‘« ';th:;l newr :' L;&LA“ ‘JL“ " b : "AILH&
| mal
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Check Mail

Lompgse
| @ Foiders

r

Maii Add-ons r

| HelpDesi v
| Sign Out S

| oy T

wilaht_Juad
mohemmed al—
sheek

& mohammed al-
sheek
mokmnmed al-

sheek

mohammed al—
sheek

prince elassal

‘Size Subiect
Sat4/06 1k unit 20.lesson 2
S 04/06 1k unit 20lesson
Sat 04706 .lk. .;.mit 20 lesson 1

Wed 04/03 1k [none]
Wed 403 1k ol ds
Tue 04/02 1tk [nonej

Tee04/02 1k [none

Tue 04/02 3k  home work urub(20) fesson (17

p5 Enbax (1)
5 Junk Maj
I e essates
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Appendix (7)
The correction of the homework
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| Excellent

| >From: "mahmoud el-assal"

| >To: te1423@hotmnail. cam

>S'L'lbject: Sdml .M:un(_f-lh pV=NY r.,bl_,n

| =Date: Sun, 07 Apr 2002 10:48:47 +0000

| =

::>
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r SmdvhhamMﬂnet‘ What's this? I™ Save copyto Sext folder
Send an [nvite ar & Orecting Card

Check iail

QQFI"IEUSB

| & Eoiders
Addresses

—— ||| Very good, Zeyad. Please pay aftention
Cptons to these comments: =)

Mail Add-ons |,
| Hel 2k "

| smas | |a driver not adrivier : put space
pletme | "\.ﬂl“lllﬂﬂn - sl Anivran il I
[ I Use Signature i
 Attachments: (Nooe) AddDelete Attachments

_:j Video: (None) fudd S What's this?

—ll&éﬂ@

|i= 1= = !

- Mohanmmed, It 1s better to write:

| 1 ok Josey not B looks happy.

J >Feom: 'mohamed nadi®

{ >To: te1423@hotmail com

| SSubject: s demaggd dee 2l 41

1 >Date: Wed, 10 Apr 2002 14:12:05 +0300

M————
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: Fnlciers
Addresses

Search
Cptiohs
Mail Add-ons
{ HelpDesk
Sign Qut

R o <anati2020@hatmail com= wWiote!

comment:

four wheets not four wheel |

™ Use Signature
Attachments: (None) hddDrelete Attachments

Viden: (one) 2dd e What's this?

Well dcme , pay attention to this

K * Yuur emaﬂmessage anal atnchmmxs am'tranmttedm Maﬁ.nat
- is checked. More Information

© Yahoo! Dersonals - Where millions of singles meet &

Addraze Book «Austione - Aulos - Brisftase - Galendar -

Caraars « Chat - Clagsifiads - Fihanca - Games -

100 MR Spoce
¥ GR Bondeidily
No Bagners

Nasser intermediote school.

Names:

Abdul-Rahmam Ehalid Abdul-;

‘AbdulRahman Uraar Al-Reefi

Excellent

A A-Hirbie)
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Appendix (8)
Samples of Encouragement Moved
Pictures were sent as attachment of correction

:

N
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Sean for Vinses
Saes tg Py Yahon! Phidoe

cangratutation 5 L.gif
. g, 3020, 1k

. Gheck Mad

Sican for Virdses
Sewe tn my Yahoo! Photos
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G} Gyl
& Bulk fempty]
B o

P Free Cradit
. .i Eﬁll a Home

@ ay frea
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MSN Photos is the sasisal way 1o share and priml your photos: Click Here
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Save to my Yahoo! Photos

* Download Withoul Scan
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band.gif

Join the world's largest e-muil senvice with MSN Hotradl. :
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o Y 1
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Appendix (9)
Statistical Analysis of the Stability
Of The Test

—_ 148 )




‘\Appendixes t

‘number "¢ . B
1. 1 2
2. 2 3
3. 4 5
4. 4 4
5. 4 5
6. 3 3
7. 4 4
3. 2 3
0. 3 3
10. 5 4
11. 5 6
12. 1 2
13. 2 3
14. 3 4
15. 4 5
16. 4 5
17. 5 6
18. 3 4
19. 4 4
20. 2 3
21. 2 3
22. 4 5
23, 3 3
24. 5 6
25. 3 4
26. 5 5
27. 4 4
28. 4 4
29. 3 4
Total 98 116 424 370 498
Ixy—+HXx2Zy)
R=
.\]_

mEx? (MY (Zy)

20x424-(98x116)

v [29x370-(98)"] [29x498-(116)"
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12290-11368 923

V (10730-9604)-(14442-13456) v 1126x986

Correlation coefficient of Person = .88
Stability of the test was measured by using Spearman and Braun equality:
Coeflicient of stability= .94
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Appendix (10)
Statistical Analysis of the Results of the Study
Done by the Center of Information, Computers and Academic
Development
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